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TRAUERBEGLEITUNG DER KINDER AUS
DER SOZIALPADAGOGISGHEN PERSPEKTVE

Joachim Nowak

Abstrakt: In der Trauerarbeit mit Kindern
gibt es verschiedene Handlungsansétze. In die-
sem Artikel wird zuerst die Notwendigkeit der
Trauerbegleitung verdeutlicht und die Eignung
der Sozialen Arbeit fiir dieses Handlungsfeld
betrachtet. Danach werden die Fahigkeiten be-
schrieben, iiber die ein Trauerbegleiter verfiigen
sollte und die ausgewéhlten Arbeitsformen der

Trauerbegleitung.

Schliisselworter: Trauerbegleitung, Sozial-
padagogische Perspektive, Person des Trauer-

begleiters, Arbeitsformen der Trauerbegleitung.

1. Notwendigkeit der Trauerbegleitung
und sozialpidagogischer Auftrag

Da die Trauerbegleitung nicht nur das ge-
meinsame Verbringen von Zeit beinhaltet, son-
dern ein fundiertes Fachwissen zur Thematik
beinhaltet, werden abschlieBend forderliche
Methoden aufgezeigt, die es ermdglichen das
betroffene Kind mit gezielten Impulsen und An-

geboten durch den Trauerprozess zu begleiten.

Die Tendenzen der Gesellschaft im Umgang
mit Tod und Trauer stehen der Trauerarbeit

einzelner Gesellschaftsmitglieder und deren

Bediirfnissen weitestgehend entgegen. Die Sé-
kularisierung zog zum einen eine erhdhte Indi-
vidualisierung nach sich, die jedem Einzelnen
einen groBeren Gestaltungsfreiraum fiir sein
Leben bietet, und zum anderen verloren die Kir-
che und der christliche Glaube ihre Monopol-
stellung in der Gesellschaft. Folglich entfielen
sinnstiftende und haltgebende Umgangsformen
und Deutungsmuster bzgl. des Lebens wie des
Todes und der Trauer um die Toten, die durch
ihre Allgemeingiiltigkeit die Menschen auch in
ihrer Trauer miteinander verbanden. Gleichsam
ist auch die Trauerbegleitung durch kirchliche
Institutionen zurlickgegangen, jedoch bleibt die
Notwendigkeit des Hilfebedarfs' bestehen. Die-
se Aufgabe muss nun individuell geldst werden
und fiihrt wie die Tabuisierung des Todes und
die Unsicherheit des sozialen Umfeldes gegen-
tiber Trauernden zunehmend in die Isolation.
Verstérkt wird diese Tendenz durch die gesell-
schaftlichen und wirtschaftlichen Ideale, die fir
Trauer keine Zeit mehr lassen und die Verlust-

bewiltigung somit zur Privatsache wird.

1 Vgl. N. MuckscH, Klientenzentrierte Trauerbegleitung
als Tatigkeitsfeld sozialer Arbeit. Praxis und Forschung.
Schriftenreihe des Fachbereichs Sozialwesen der Fach-
hochschule Miinster, Bd. 3, Miinster - Hamburg 1991, 42.
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Dieser Bewegung stehen die Bediirfnisse
Trauernder diametral entgegen. Kinder sind als
schwichste Glieder dieser Gesellschaft auf Er-
wachsene angewiesen, deren Zuwendung, Auf-
merksamkeit und Unterstiitzung gerade dann
sinken, wenn die eigentliche Trauerarbeit ein-
setzt und der lebende Elternteil wahrscheinlich
mit der Vielzahl der Aufgaben {iberfordert sein
wird. Das Kind ist jedoch allgemein und fiir
die Trauerarbeit auf eine verldssliche und sen-
sible Bezugsperson angewiesen. Es wird selbst
mit der Aufgabe iiberfordert sein, die Trauer zu
durchleben und den Kldrungsprozess mit einem

unresponsiven, toten Elternteil zu bewaltigen.

Weitere Verdnderungen, wie ein moglicher
Schulwechsel oder Umzug, fiihren zu sekun-
ddren Verlusten des gewohnten Wohnumfeldes,
von Lehrern, Freunden und Gleichaltrigen so-
wie des sozialen Umfeldes. Quellen der Konti-
nuitdt und Sicherheit brechen weg und miissen
gerade dann neu aufgebaut werden, wenn eher
ein Bediirfnis nach Riickzug und Unterstiitzung
besteht. Eine zunehmende Isolation des Kindes
in seiner Trauer? kann durch die Tabuisierung
des Suizids des Elternteils bedingt sein, welche
die Gesellschaft wie teilweise auch die betroffe-
nen Familien verstummen ldsst. Betrachtet man
die gesundheitlichen Folgen fehlender oder
misslungener Trauerarbeit beim Kind, ist Hand-
lungsbedarf, in Form von Trauerbegleitung und
einer verstirkten Sensibilisierung des sozialen
Umfeldes und der Gesellschaft bzgl. eines be-
wussteren Umgangs mit gesellschaftlichen Ide-
alen und der Haltung gegeniiber Tod und Trauer

sowie der Notwendigkeit und des Sinns von

2 Vgl. J. Nowak., M. Taras, Tod und Trauer bei Kindern, Wien
2021, 42.

Trauer und Trauerarbeit, dringend erforderlich.
Es ist positiv und gleichzeitig kritisch zu bewer-
ten, dass ,,Trauerrdume” innerhalb von Selbst-
hilfegruppen und mit Hilfe von Hospizdiensten
entstehen, weil die Bediirfnisse von Trauernden
innerhalb der Gesellschaft zu wenig beachtet

werden konnen.

Daran wird deutlich, dass trauernde Kinder
und Erwachsene eine individuelle und an ihrer
Lebenswelt orientierte Begleitung in einer Kri-
sensituation, wie der Bewiltigung des elter-
lichen und partnerschaftlichen Todes, bendti-
gen. Zu den kennzeichnenden Merkmalen der
Sozialen Arbeit zdhlen ,,...die Fdhigkeit sich
in Krisenfeldern zu bewegen,’* die Lebens-
weltorientierung* und die Hilfe bei der Lebens-
bewiltigung, was die Wiederherstellung der
Handlungsfahigkeit, vor allem bei kritischen
Lebensereignissen und Lebensschwierigkeiten
bedeutet. Dies ist zwingend notwendig, um mit
den Herausforderungen der Risikogesellschaft
zurecht zu kommen. Aus dem gesellschaftlichen
Blickwinkel besteht die Aufgabe der Sozialen
Arbeit in der Reintegration von Individuen, die
sich aus eigener Kraft nicht in die Gesellschaft
einfiigen konnen, weil sie zuvor ,,...in sozial
desintegrative Situationen dissozialen Verhal-
tens und sozialer Ausgrenzung™ geraten sind.®
Beispielsweise stehen dem betroffenen Kind

und dem lebenden Elternteil Hilfen nach dem

3J. C. Stupent, A. MuHLum, U. Stupent, Soziale Arbeit in Hos-
piz und Palliative Care, Miinchen 2004, 98.

4 Vgl. K. GrunowaLp, H. THierscH, Lebensweltorientierung,
in: H-U. Otro, H. ThierscH (Hg.), Handbuch Sozialarbeit
Sozialpddagogik, Neuwied 2001, 1136.

5 L. BowuniscH, Sozialpddagogik der Lebensalter. Eine
Einfiihrung. Grundlagentexte Pddagogik 5, Weinheim -
Miinchen 2008, 35.

6 Vgl. ebd.
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SGB VIII" zur Verfiigung. Aufgrund der Bediirf-
nisse und des Verhaltens von Trauernden zeich-
net sich ab, dass eine Geh-Struktur und nied-
rigschwellige Angebote in der Trauerbegleitung

notwendig sind.

2. Person des Trauerbegleiters

Zum Trauerbegleiter kann jeder werden,
der dem Kind begegnet und der vor allem vom
Kind in sein Vertrauen gezogen wird. Vorran-
gig kommt der lebende Elternteil in Frage und
Personen aus dem sozialen Umfeld des Kindes?,
die aber hiufig selbst involviert sind oder aus
den verschiedensten Griinden Abstand zum
trauernden Kind nehmen kénnen. Grundlegend
sollte die Person des Trauerbegleiters bestimm-
te Voraussetzungen und Fihigkeiten mitbrin-
gen, wobei diese vor allem von professionellen
Helfern, wie z. B. von Trauerbegleitern in Hos-
pizdiensten oder Sozialpddagogen, zu erwarten
sind. Ein GroBteil der notwendigen Merkmale
eines Trauerbegleiters basiert auf den voran-
gegangenen Darstellungen. Die Trauerarbeit ist
ein mogliches Arbeitsfeld der Sozialpadagogik,
dennoch werde ich im weiteren Verlauf weitest-
gehend den Begriff des Trauerbegleiters ver-
wenden, um die Funktion auszudriicken, in der

er steht.

Die Trauerarbeit, die den Verarbeitungspro-
zess des Verlustes von der Erkenntnis der Reali-

tit des Todes bis zur Wiederaufnahme von (neu-

7 Kindern und deren Erziehungsberechtigten steht nach
§ 1Abs., § 29, 1 sowie § 30 und $§31 SGB VIII Hilfe zu. Vgl.
J. Winkeer, SGB Il - Grundsicherung fiir Arbeitsuchende.
SGB XII - Sozialhilfe, Miinchen 2020, 413-427.

8 Vgl. M. Franz, Tabuthema Trauerarbeit. Kinder begleiten
beim Abschied, Verlust und Tod, Miinchen 2008, 85ff.

en) Beziehungen umfasst, ist vom Kind selbst
zu leisten, wobei es durch sein soziales Umfeld
und den Trauerbegleiter unterstiitzt wird.” Damit
tibernimmt der Trauerbegleiter eine passive so-

wie aktive Rolle in der Trauerarbeit des Kindes.

Grundlegend muss der Trauerbegleiter fahig
sein, sich in das Kind empathisch einzufiihlen.
Dazu ist es notwendig sich mit der eigenen Per-
son, den eigenen Erfahrungen!® mit Sterben,
Tod sowie Trauer und Verlust wie auch Ab-
schiednehmen auseinander zu setzen, um durch
einen reflektierten Umgang mit der Thematik,
die eigenen Grenzen zu kennen und eine gro-
Bere Offenheit und Sensibilitit gegeniiber dem
Kind zu haben. Dazu gehort meines Erachtens
auch die Reflexion der eigenen ,,Gefangenheit*
in der Gesellschaft und in den Zugzwingen der
Wirtschaft. Daraus muss ein bewusster Um-
gang resultieren, der vergegenwartigt, dass die
Trauerbegleitung im Spannungsfeld zwischen
dem gesellschaftlichen Druck und den MaB-
staben der Trauer stattfindet. Damit stehen sich
die Ideale der Gesellschaft, zu funktionieren,
handlungsfdhig und effektiv zu sein, mit den
Auswirkungen der Trauer, die Langsamkeit,
Leistungsabfall und den Ausdruck von Emo-
tionalitdt sowie sozialen Riickzug beinhalten,
gegeniiber. Die Gestaltung eines Raumes, in
dem Leistungsdruck eine untergeordnete Rolle
spielt, ist ebenso fiir ein schulpflichtiges Kind

von Bedeutung.

Parkes verweist darauf, dass es fiir das Kind
wie fiir den Trauerbegleiter eine schmerzliche

und unbefriedigende Begegnung ist, da der

9 Vgl. ebd.
10 Franz wie auch Worden bieten sehr hilfreiche Fragen
und Impulse zur Selbstreflexion in ihren Blichern.
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Trauerbegleiter hilflos und nicht fahig ist den
Toten wieder zu bringen und das Kind dem Hel-
fer kein Gefiihl zuriickgegeben kann, dass er
geholfen hitte. Unreflektiert konnen die daraus
entstehende Wut und Frustration die Trauer-
arbeit des Kindes negativ beeinflussen." Der
Trauerbegleiter muss verinnerlicht haben, dass
der Weg durch den Trauerprozess hindurch
eine neue Lebensqualitit beinhaltet, was ihn
dazu befdhigt seine zeitweilige Hilflosigkeit
auszuhalten und das Kind zu ermutigen seine
Gefiihle, Gedanken und Erinnerungen mitzu-
teilen und auszuleben. Das fachliche Wissen
bzgl. der Thematik sollte ihn dazu befdhigen
entsprechend der Trauerphasen und -aufgaben
hilfreiche Impulse zu setzen oder Angebote zu
gestalten. Bedeutend ist die Fahigkeit dem Kind
mit Wertschitzung, Akzeptanz, Aufmerksam-
keit sowie Geduld gegeniiber zu treten und ihm
aktiv zuhoren zu kdnnen. Dies trigt zum Bezie-
hungsaufbau und der Einschitzung der mogli-
chen innerlichen Konflikte und Ressourcen bei
und ermdglicht dem Kind die Selbstexploration.
Kinder benétigen hdufig Gespréachspartner, die
sie auf dem Weg Antworten zu finden begleiten
oder ihnen authentische Antworten geben. Klare
und eindeutige Formulierung sowie eine kind-
gerechte Sprache sind dabei zwingend notwen-
dig, um das Kind nicht unnétig zu verwirren.
Die Spontanitit und kindliche Art zu Trauern,
fordert eine hohe Flexibilitdit und Aufmerk-
samkeit, um sich auf die kindlichen Bediirfnis-
se einzulassen und dem Kind gezielt Dinge zu

spiegeln.

11 vgl. J. W. Worpen, Beratung und Therapie in Trauerfal-
len, Bern 2011, 135.

Weiterhin benétigt der Trauerbegleiter eine
hohe Reflexionsfahigkeit bzgl. seiner professio-
nellen Balance zwischen Nihe und Distanz, da
Kinder vor allem bei schmerzlichen Erlebnissen
und Gefiihlen Ndhe suchen konnen, und zum
anderen, weil der Verlust eines Elternteils den
Trauerbegleiter aufgrund der Familiendynamik
mit in die betroffene Familie involvieren kann .
Weiter héngt eine gelungene Balance mit dem
inneren Bild des Trauerbegleiters iiber seine ei-
gene Rolle und Funktion innerhalb des Trauer-
prozesses zusammen wie auch der Vorstellung'?

dartiiber, wie das ,,trauernde Kind* sein sollte.

Die nun folgenden Fihigkeiten griinden sich
im Fachwissen des Trauerbegleiters und ermdg-
lichen ihm eine Einschétzung iiber einen patho-
logischen Trauerverlauf und die Notwendigkeit
an andere Professionen weiter zu weisen sowie
die Abgrenzung, was Trauerarbeit in welchem
Kontext leisten kann. Des Weiteren sollte der
Trauerbegleiter liber eine gewisse Analysefa-
higkeit bzgl. der familidren Situation, der Be-
deutung kindlicher Trauerformen und der da-

hinterstehenden Bediirfnisse verfiigen.

Abhiéngig von der Arbeitsform der Trauerbe-
gleitung ist es ndtig eine Gruppe leiten zu kon-
nen, in der durchaus Kinder mit verschiedenen
Trauererlebnissen zusammenkommen und eine

starke Dynamik entstehen kann.

12 Vgl. M. Franz, Tabuthema Trauerarbeit, 39.
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3. Ausgewiihlte Arbeitsformen der Trau-

erbegleitung

Jedoch halte ich es aufgrund der emotionalen
und psychosozialen Entwicklung sowie der Ein-
flussfaktoren lebender Elternteil, Familiendyna-
mik, Freunde und Gleichaltrige, Lebensbereich
Schule und der hdufig fehlenden Unterstiitzung
des sozialen Umfeldes fiir wichtig weitere Ar-
beitsformen, die den Lebensraum Schule sowie
die Familie und den lebenden Elternteil explizit

mit einbezichen, zu betrachten.

Eine indirekte Form der Trauerbegleitung
mochte ich hier kurz erwédhnen, die sich fir
mich aus dem hohen Einfluss des lebenden El-
ternteils und des familidren Lebens ergibt und
der zusitzlichen Belastung, die aus einer Be-
teiligung an einem Angebot zur Trauerarbeit
resultieren konnte. Dabei handelt es sich um
die wesentlichen Bediirfnisse des Kindes, An-
regungen flir den lebenden Elternteil und das
familidre Zusammenleben nach dem Tod sowie
Impulse zur gemeinsamen Trauer. Hierbei soll
der lebende Elternteil ermutigt und nicht zusétz-
lich unter Druck gesetzt werden, sich selbst und
dem Kind Zeit zur Trauer zu geben und eini-
ge Informationen zum Trauerprozess erhalten,
die zum erweiterten Verstdndnis des lebenden
Elternteils bzgl. seiner Situation und seiner Be-

diirfnisse beitragen.

3.1. Kindzentrierte Formen

Im besten aller Falle erhilt wohl das Kind
die Moglichkeit innerhalb und mit der Familie
zu trauern. Jedoch kann es unterstiitzend not-

wendig sein, dem Kind einen separaten Raum

zum Trauern zu erdffnen, vor allem wenn es
beginnt das hiusliche Umfeld zu schonen oder
wenn keine weitere Bezugsperson zur Verfii-
gung steht und der lebende Elternteil aufgrund
seiner Trauer iiber eine ldngere Dauer nicht fiir
das Kind da sein kann. Daraus ergibt sich die
Moglichkeit das Kind individuell oder in einer
Gruppe von betroffenen Kindern bzw. im schu-
lischen Kontext zu begleiten. In allen drei For-
men ist die gezielte Forderung sozialer Kom-
petenzen, die gleichzeitig auch der Forderung
von Resilienz entspricht, in angepasster Weise

integriert.

3.1.1 Gezielte Forderung sozialer Kompe-

tenzen

Der Ausnahmezustand des elterlichen Todes
und die emotionale Entwicklung haben gezeigt,
dass Kinder in ihrer emotionalen Kompetenz
gefordert und gestdrkt werden sollten. Dabei
lernen die Kinder ihre Gefiihle wahrzunehmen,
sie zu verbalisieren und auch angemessene Ar-
ten des Ausdrucks zu finden, die sozial und ge-
sellschaftlich legitimiert sind. Aufgrund der Ge-
gensitzlichkeit und Vielfalt der Gefiihle, die mit
dem Verlust eines Elternteils aufkommen kon-
nen, entstehen hiufig innere Spannungen und
Angste, auf die durch eine Sensibilisierung ge-
geniiber den eigenen Bediirfnissen und eine Er-
weiterung der Kommunikationsfédhigkeit einge-
gangen werden soll. In diesem Zusammenhang
stehen ebenso die Eroffnung von Moglichkeiten
des Aggressionsabbaus, der Angstbewiltigung

und des Bediirfnisaufschubes.
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Prinzipiell erachte ich es fiir sehr wichtig,
dass Kinder ermutigt werden ihre Gefiihle und
Gedanken mitzuteilen und sie befahigt werden
mit sich selbst und ihren Gefiihlen umgehen zu
konnen, wozu die Vermittlung der Normalitdt
von Trauer und ihrer Vielfalt sowie die Auflo-
sung der Kategorisierung in gute und schlechte
Gefiihle zdhlen.

Neben der Sensibilisierung fiir die eigene
Person wird auch die empathische Fahigkeit ge-
schult, vor allem im schulischen Kontext und in

der Gruppenarbeit mit betroffenen Kindern.

Die Selbstwertstarkung bildet einen weiteren
Schwerpunkt, da Kinder in der Entwicklung ih-
rer Ich-Stirke stehen, die notwendig ist um mit
der Intensitit der Gefithle umgehen zu konnen,
und der elterliche Verlust eine Schwichung des
Selbstwertes nach sich zieht. Zusétzlich nimmt
das offene und verdeckte Vergleichen mit und
durch Gleichaltrige innerhalb des Latenzstadi-
ums eine zentrale und altersentsprechende Rolle
ein, die jedoch verstirkt zu Minderwertigkeits-
gefiihlen fiihren kann. Die Bewiltigungsversu-
che von Kindern kénnen krankmachend oder
sozial destruktiv sein, so dass es auch um das

Aufzeigen alternativer Copingstrategien geht.

Auf diesem Weg erhalten Kinder Anleitung,
Begleitung und die Moglichkeit der Selbstex-
ploration, um Trauerarbeit leisten zu konnen
und ihre Handlungsfahigkeit wiederherzustel-

len.

3.1.2. Individuelle Begleitung

Sie ermdglicht ein individuelles Eingehen
verbunden mit einem Hochstmall an Aufmerk-
samkeit fiir das Kind und eine sehr flexible Ge-
staltung der Trauerarbeit. Der Einzelfallhilfe, in
der die zur Verfiigung stehende Zeit ausschliel3-
lich dem einen betroffenen Kind zukommt, ste-
hen die anderen kindzentrierten Arbeitsformen
gegeniiber, die einer zu starken Bindung an den
Trauerbegleiter entgegen wirken und dem Kind

mehrere Kontaktmdglichkeiten bieten.

3.1.3. Gruppen fiir trauernde Kinder

Eine derartige Gruppe kommt dem Bediirf-
nis sich mit Personen zu unterhalten, die Ahn-
liches erlebt haben und hiufig besser verstehen
konnen nach und wirkt der Isolation entgegen.
Der Austausch innerhalb eines geschiitzten
Rahmens kann den Trauerprozess und die Be-
waltigung der Traueraufgaben aufgrund des in-
dividuellen Verarbeitungstempos jedes Einzel-
nen positiv beeinflussen. Die Kinder helfen sich
unbewusst gegenseitig, geben neue AnstoRe so-
wie Hoffnung und bieten Verstindnis wie auch
Trost an. Gleichzeitig erfordert der Gruppen-
prozess einen respektvollen Umgang miteinan-
der, der die sozialen Kompetenzen der Kinder
fordert.

Die dhnlichen Erfahrungen schaffen ,,Nor-
malitidt“ und ermdglichen die Thematisierung
von Problemen sowie Gefiihlen und Gedanken,
die im Zusammenhang mit dem elterlichen Tod
auftreten. Somit wird die Andersartigkeit auf-
grund der Trauer verstdndlicher werden, was

die Selbstannahme und den Selbstwert der be-

Joachim Nowak
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troffenen Kinder stiarken kann. Zusatzlich wirkt
es dem Gefiihl verriickt zu sein entgegen, da es
andere Kinder mit &hnlichen Gedanken und Ge-
fiihlen erlebt.

3.1.4. Trauerarbeit im Kontext Schule

Der Tod" gehort zum Leben und muss nicht
zum traumatisierenden Ereignis werden, sofern
er nicht totgeschwiegen wird. Die Betroffenheit
eines Kindes innerhalb einer Klasse kann zum
Anlass werden, im Einverstindnis mit dem Kind
und dessen Elternteil, mit allen Kindern iiber
den Tod, Verluste und die daraus resultierende
Trauer und die mdglichen Umgangsformen zu
reden. Die Er6ffnung des Themas und die Mog-
lichkeit, dass jedes Kind von seinen Erfahrun-
gen erzdhlen kann, kann zu einer gréferen Ver-
bundenheit innerhalb der Klasse, zu spontanen
Ideen im Umgang mit dem Erlebnis und zum
Abbau von Kommunikationsblockaden fiihren.
Das Wissen des betroffenen Kindes um deren
Erfahrungen mit dem Tod und deren Verluste
kann den ,,Makel“ des elterlichen Verlustes ab-
mildern und der Entstehung von Minderwertig-
keitsgefiihlen entgegenwirken. Respektvoller
Umgang ist grundlegend notwendig und kann

dabei erlernt oder gestirkt werden.

Eine sehr wichtige Rolle haben Lehrer im
schulischen Kontext, die sie aufgrund des Wis-
sens um die psychosoziale Entwicklung der

Kinder gezielt einsetzen konnen um das Lern-

13 vgl. J. Nowak, Der Mensch im Angesicht des Todes.
Der Fragenkomplex des Todes in der polnischen philo-
sophisch-theologischen Nachkriegsliteratur, Herne 2026,
11-24, vgl. M. Tara, V. KuriLLové, Lebensqualitat der Senio-
ren, Wien 2018, 40.

klima und eine vertrauensvolle Beziehung zu
den Kindern mit zu gestalten. Zum einen hal-
te ich es fiir notwendig Lehrer in der Thematik
Sterben, Tod, Trauer und Verluste sowie deren
Auswirkungen auf betroffene Kinder und das
soziale Umfeld zu schulen, weil dies meiner
Einschitzung nach nicht oder nur unzureichend
geschieht und sie fast téglich mit den Kindern
zusammen sind. Und zum anderen kann eine
Zusammenarbeit zwischen Lehrern und Sozial-
arbeitern sehr gewinnbringend fiir die Kinder in
der Auseinandersetzung mit der Thematik und
in der Forderung von sozialen Umgangsweisen

untereinander' sein.

Es geht darum Lehrer fiir diese Thematik zu
sensibilisieren und deren Einschétzungs- und
Handlungskompetenz diesbeziiglich zu erwei-
tern. Keinesfalls sollen Lehrer zu Trauerbeglei-
tern ausgebildet werden, dennoch konnen sie fiir
das Kind wichtige Personen sein oder werden,

die forderlich auf den Trauerprozess einwirken.

Es gilt zu bedenken, dass mit der Themati-
sierung des Todes der Lebensbereich Schule
keine ,trauerfreie Zone* mehr bleibt, jedoch die
Aufarbeitung des Ereignisses zu besseren Um-
gebungsbedingungen fiir die Trauerarbeit des

Kindes fiihren kann.

4. Familienzentrierte Formen

Der Ansatz resultiert aus dem hohen Ein-
fluss des verbleibenden Elternteils und dem be-

stehenden Abhédngigkeitsverhiltnis des Kindes

14 Worden berichtet, dass es gerade in der Gruppe der
6- 1l-jihrigen Kinder sehr gehdnselt und angegriffen
werden. Vgl. J. W. WorpkeN, Children and Grief. When a
Parent Dies, New York 1996, 87.
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sowie den familialen Ubereinkiinften und der
Familiendynamik, welche sich auf die Trauerar-
beit und die Gesundheit des Kindes auswirken.
Zudem ist sehr wahrscheinlich, dass der leben-
de Elternteil aufgrund seines eigenen Trauer-
prozesses und der Verdnderungen sowie Neu-
organisationen eines Familienlebens ohne den
anderen Elternteil und der hdufig mangelnden
Unterstlitzung aus dem sozialen Umfeld nicht
das Kind im Fokus seiner Aufmerksamkeit ha-

ben kann.

Die Stiarkung und Begleitung des lebenden
Elternteils in seiner Trauerarbeit, wéire eine
Moglichkeit, um dem Elternteil einen Trauer-
begleiter oder eine Selbsthilfegruppe anzu-
bieten, so dass er einen Ort der Trauer und des
Gesprichs hat, womit einer Uberforderung des
Kindes vorgebeugt wird. Damit wird gleich-
sam ein positiver Trauerverlauf beim Elternteil
begiinstig, der sich auch auf den des Kindes
auswirkt. Des Weiteren kann die Trauerbe-
gleitung durch Informationsveranstaltungen
erweitert werden, in denen die Trauer und die
Bediirfnisse!® des Kindes betrachtet werden, ge-
meinsame Wege des Trauerns thematisiert und
veranschaulicht sowie die Elternteile zur indi-
viduellen Umsetzung ermutigt werden. Dabei
soll dem FElternteil seine Vorbildfunktion im
Trauerprozess des Kindes bewusstwerden, aber
keinesfalls ein Druck entstehen, dass die Eltern-

teile perfekt handeln miissten.

Zum einen wire eine parallele Begleitung

15 Dabei geht es bspw. um das Bediirfnis nach Sicher-
heit, offenem und klarem Gesprdch und der Zuwendung
und Begleitung wdhrend seiner Trauer durch seinen El-
ternteil, welche die Trauerarbeit positiv beeinflussen. Vgl.
ebd. 158f.

vom betroffenen Elternteil und seinem Kind
vorstellbar, womit auch die Frage der Betreu-
ung des Kindes geklirt wire, und zum anderen
wire die Trauerarbeit mit der ganzen Familie
oder weiteren Familien'® denkbar. Bei Ersterem
sollten der Elternteil und das Kind jeweils einen
Trauerbegleiter zur Verfiigung gestellt bekom-
men. Beiderseits konnten Befangenheiten oder
Verstrickungen entstehen, die wiederum den
Trauerprozess erschweren. Die Idee der Trauer-
arbeit mit der ganzen Familie entwickelte sich
aus den schon dargestellten Tendenzen und der
Arbeit von sozialpddagogischen Familienhel-
fern. Worden verweist in diesem Zusammen-
hang noch auf Familieninterventionen, die die
Kommunikation oder die Problemldsung fokus-
sieren, und die Mdoglichkeit mehrere betroffene
Familien innerhalb einer angeleiteten Selbsthil-

fegruppe zu begleiten.’
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HE ART OF EVANGELEZAIION - GOING
FORTH TO MAKLE DISCIPLES

Martin Taraj

Abstract: This article explores the process of
evangelization through the lens of the Christian
mandate to “Go and make disciples.” It exam-
ines the fundamental principles and methods by
which effective evangelization occurs, empha-
sizing the importance of personal engagement,
relational dynamics, and the transformative
power of faith. The text highlights various strat-
egies for outreach, including the role of com-
munity, the significance of authentic relation-
ships, and the necessity of adapting messages
to resonate with diverse audiences. Ultimately,
it underscores the call for believers to actively
participate in spreading their faith and fostering
spiritual growth in others, illustrating that evan-
gelization is both a communal and individual

journey toward discipleship.

Keywords: Evangelization. Christian. New.
Youth.

The Holy Spirit is the guiding light of our
faith. As the first gift bestowed upon humanity
by the risen Christ, the Spirit empowers us not
only to embrace the teachings of Jesus but also

to boldly share them with others.! Evangeliza-

1 John 20:22

tion, without the presence of the Holy Spirit,
becomes an empty endeavor. The Spirit plays
a crucial role in inspiring evangelization within

the Church and in its outreach to the world.

In the Life of the Church

Discussing the “ordinary” life of the Church
is a challenge, as every aspect is infused with
the grace of the Holy Spirit. Evangelization
manifests in various familiar ways: through our
daily actions that reflect God’s love, the mutual
support and encouragement among communi-
ty members, the ways in which parents instill
faith in their children, and the vibrant life of the
Church as it proclaims the Word and celebrates
the redemptive acts of Jesus. It is evident in lo-
cal and national renewal initiatives, the compas-
sion we extend to those in need, and our interac-
tions with neighbors and strangers alike. Within
families, individuals evangelize one another;
spouses inspire each other; and coworkers share
their faith through their everyday lives. In the
simple, faithful routines of Catholic life, the
Holy Spirit fosters conversion and new begin-
nings in Christ. Two vital elements are at play
here: witness, which is the authentic living of

our faith, and sharing, which involves actively

THE ART OF EVANGELIZATON - GOING FORTH TO MAKE DISCIPLES

communicating the Good News of Jesus.? Cer-
tainly, our families, parishes, organizations, ed-
ucational institutions, healthcare facilities, and
charitable endeavors offer powerful testimonies
to our faith. However, the question remains: do
they actively share it? Does their lived faith in-
spire a transformation of hearts and minds to-
wards Jesus Christ? Is the flame of the Holy
Spirit ignited within them? This initiative seeks
to empower Catholics in the United States, both
individually and collectively, to become more

effective bearers of God’s Good News.?

In Sharing the Gospel with Others

The Holy Spirit also works through our out-
reach to those who have distanced themselves
from their Catholic faith for various reasons, as
well as to those who lack any faith community.
Many within our Catholic circles know friends,
family members, and neighbors who do not en-
gage with or practice their faith. A significant
number of Catholics have ceased practicing
their faith. While many may still identify as
Catholic, they no longer participate in commu-
nal worship, thereby missing out on the bless-
ings of the Word and sacraments. Some were
not adequately formed in their faith beyond
childhood; others have drifted away for person-
al reasons. Many feel alienated from the Church
due to their perceptions of its teachings or be-
cause of past negative experiences with church

officials. As a faith community, we are called to

2 On Evangelization in the Modern World, no. 75

3 Compare: https.//www.usccb.org/beliefs-and-tea-
chings/how-we-teach/evangelization/go-and-make-di-
sciples/how-evangelization-happens_go_and_make_di-
sciples

welcome these individuals back to the vibrancy
ofthe Good News of Jesus, integrating them into
the ongoing narrative of salvation and allowing
Christ to heal and reconcile them through the
Holy Spirit. We must communicate to our inac-
tive brothers and sisters that they always have a
place within the Church and that we share in the
pain of their absence. We acknowledge any mis-
communication or mistreatment they may have
encountered, and we aim to demonstrate that,
regardless of their feelings towards the Church,
we are eager to engage with them, share our ex-
periences, and embrace them as family. Every
Catholic can serve as a minister of welcome,
reconciliation, and understanding to those who

have stepped away from their faith.

Our mission also encourages Catholics to
reach out to those who do not belong to any
faith community, inviting them to explore the
transformative power of the Gospel of Jesus
and the richness that the Catholic Church offers.
This task may appear daunting, yet witnessing
the joy of individuals welcomed into the Church
at Easter, experiencing the spiritual growth of
those in the Rite of Christian Initiation of Adults,
or seeing someone discover the Gospel for the
first time affirms that this outreach is one of the
most profound gifts of the Holy Spirit. Through
the ecumenical movement, the Holy Spirit calls
various churches and ecclesial communities to-
wards deeper unity through dialogue and col-
laboration. We eagerly anticipate the day when
all believers are united as one family. While we
recognize the grace present in the lives of other

Christian communities, we cannot overlook the
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divisions that still exist. Our love for all who
profess Christ and our desire for unity urge us
to share the fullness of the truth revealed to
the Catholic Church while also learning from
the expressions of faith found in other com-
munities. Those who have yet to encounter the
Gospel deserve our respect and honor as they
follow their consciences. They are connected
to the People of God in many ways. The Jew-
ish community, as the Chosen People, holds a
special place, having received the covenants
and promises of God. Additionally, individuals
from non-Christian religions have the right to
hear the Gospel, as missionaries have conveyed
it through the ages. God’s plan encompasses
Muslims, who share the faith of Abraham and
worship the one merciful God alongside us. We
must also remember those who, through no fault
of their own, remain unaware of the Gospel of
Christ or its Church yet genuinely seek God
and strive to do His will as they understand it.
Interreligious dialogue offers a chance to learn
about other faith traditions and to articulate our
own beliefs. However, this dialogue must be
approached with respect and sensitivity, never
serving as a guise for conversion efforts. Catho-
lics are called to share their faith in Jesus Christ
earnestly, which brings them purpose, while
praying for the day—known only to God—
when all people will worship Him in harmony

and serve Him with one heart.

In the Life of the Church

We cannotreally talk about the “ordinary” life
of the Church because all of it is the graced gift
of the Holy Spirit. Yet there are familiar ways

by which evangelization happens: by the way
we live God’s love in our daily life; by the love,
example, and support people give each other; by
the ways parents pass faith on to their children;
in our life as Church, through the proclamation
of the Word and the wholehearted celebration of
the saving deeds of Jesus; in renewal efforts of
local and national scope; in the care we show to
those most in need; and in the ways we go about
our work, share with our neighbors, and treat
the stranger. In daily life, family members evan-
gelize each other; men and women, their future
spouses; and workers, their fellow employees,
by the simple lives of faith they lead. Through
the ordinary patterns of our Catholic life, the
Holy Spirit brings about conversion and a new
life in Christ. Here, there are two clements at
work: witness, which is the simple living of the
faith; and sharing, which is spreading the Good
News of Jesus in an explicit way. Certainly, our
families, parishes, associations, schools, hos-
pitals, charitable works, and institutions give a
powerful witness to the faith. But do they share
it? Does their living faith lead to the conversion
of minds and hearts to Jesus Christ? Does the
fire of the Holy Spirit blaze in them? This plan
and strategy aims to make Catholics in the Unit-
ed States, individually and as a Church, better
sharers of God’s Good News.

In Sharing the Gospel with Others

The Holy Spirit also evangelizes through our
attempts to reach those who have given up the
practice of their Catholic faith for one reason or
another and those who have no family of faith.

Many in our Catholic community know fami-
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ly members, friends, and neighbors who do not
have or practice faith. Millions of Catholics no
longer practice their faith. Although many of
them may say they are Catholic, they no longer
worship with the community and thereby de-
prive themselves of the gifts of word and sacra-
ment. Some were never formed in the faith after
their childhood. Some have drifted away be-
cause of one or another issue. Some feel alien-
ated from the Church because of the way they
perceive the Church or its teaching. Some have
left because they were mistreated by church
representatives. As a community of faith, we
want to welcome these people to become alive
in the Good News of Jesus, to make their lives
more fully a part of the ongoing story of salva-
tion and to let Christ touch, heal, and reconcile
them through the Holy Spirit. We want to let our
inactive brothers and sisters know that they al-
ways have a place in the Church and that we
are hurt by their absence—as they are. We want
to show our regret for any misunderstandings
or mistreatment. And we want to help them see
that, however they feel about the Church, we
want to talk with them, share with them, and ac-
cept them as brothers and sisters. Every Catho-
lic can be a minister of welcome, reconciliation,
and understanding to those who have stopped
practicing the faith. Our plan also asks Catho-
lics to reach out to those who do not belong to
a faith community and to invite them to con-
sider the power of the Gospel of Jesus, which
the riches of the Catholic Church can bring into
their lives. Perhaps this may seem the most dif-
ficult of all the tasks evangelization asks of us.
Yet if we have once seen the joy of those re-

ceived into the Church at Easter, if we have ever

experienced the growth of those going through
the Rite of Christian Initiation of Adults, if we
have ever seen someone thrilled with the Gos-
pel for the first time in his or her life, we know
that this is, in truth, one of the sweetest gifts of
the Spirit. The Holy Spirit, through the ecumen-
ical movement, is calling churches and eccle-
sial communities into ever-deeper communion
through dialogue and cooperation. We look for-
ward with great eagerness to the day when all
are members of one family. While recognizing
that the life of other Christian communions can
truly bring about a life of grace, we nevertheless
cannot ignore all that still divides us. Our love
for all who confess Christ and our desire for
unity compel us to share with them the fullness
of revealed truth that God has entrusted to the
Catholic Church and to learn from them expres-
sions of the truths of faith that other churches
and ecclesial communities share with the Cath-
olic Church. Those who have not received the
Gospel deserve honor and respect for following
God as their consciences direct them. They are
related to the People of God in a variety of ways.
First are the Jews, the Chosen People, to whom
the covenants and promises were made and
who, in view of the divine choice, are a people
most dear to God. People of other non-Christian
religions also have the right to hear the Gospel,
as missionaries have brought it over the centu-
ries. God’s plan of salvation also includes the
Muslims who profess the faith of Abraham and,
together with us, adore the one, merciful God.
Then there are those who through no fault of
their own do not know the Gospel of Christ or his
Church but nevertheless seek God with sincere
hearts and seek to do God’s will as they know it.
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Interreligious dialogue presents an opportunity
to learn about other religious traditions and to
explain our own. Such dialogue, however, must
never be a camouflage for proselytizing. Rather,
it should be approached with utmost respect and
sensitivity. Catholics earnestly share their faith
in Jesus Christ, which gives meaning to their
lives, praying for that good day, known to God
alone, when all peoples will address the Lord in

a single voice and serve God with one accord.*

Conclusion

In conclusion, the role of the Holy Spirit in
evangelization is indispensable, serving as both
the fire that ignites our passion for sharing the
Gospel and the guiding force that leads us in
our mission. Through the Spirit, we receive the
grace to embrace our faith and the courage to
proclaim it to others. The life of the Church, in-
fused with this divine presence, is not merely a
collection of rituals and traditions but a vibrant
community where love, support, and faith are
lived out daily. As we navigate the challenges
of reaching out to those who have distanced
themselves from their faith or who have never
encountered the Good News, we must remem-
ber our calling to be agents of welcome and rec-
onciliation. Our families, parishes, and various
institutions must strive not only to live the faith
but also to actively share it, ensuring that our
witness inspires transformation in the hearts and
minds of others. The outreach to those outside

our faith community is equally vital, as we in-

4 Zephaniah 3:9; Isaiah 66:23; Psalm 65:4; Romans
11:11-32

vite them to experience the richness of the Gos-
pel and the healing power of Christ. The call for
unity among Christians further emphasizes our
responsibility to engage in respectful dialogue
and collaboration with other faith traditions. By
recognizing the grace found in various religious
expressions, we can foster understanding and
respect while sharing the fullness of the truth
entrusted to the Catholic Church. Ultimately,
our mission extends beyond the walls of our
churches; it is about creating a welcoming envi-
ronment for all, emphasizing that every person
has a place within the embrace of the Church.
With the Holy Spirit guiding us, we can become
effective ambassadors of God’s love, paving the
way for a future where all people unite in faith

and service to God.
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DAS LEBEN DER ROMA NACH DEN ZEHN GEBOTEN

Michal Janiga
Martin Skladany

Abstrakt: Sogar die Roma selbst wurden
historisch von der christlichen Bildung beein-
flusst, daher sind die Werte der Zehn Gebote
ihnen nahe, auch auf der Grundlage dieser Tat-
sache, obwohl wir im Volksglauben der Roma
einige Abweichungen von diesen Normen fest-
stellen. Sie haben ihre eigenen Gesetze, die
miindlich geerbt wurden und werden und diese
Normen stehen manchmal im Widerspruch zu
den Zehn Geboten. Zum Beispiel Liigen, Steh-
len usw. im Zusammenhang zu den Nicht-Ro-
ma betrachten sie nicht als etwas Schlechtes,
als Siinde, sondern auch als Geschicklichkeit.
Es ist fraglich, ob es in diesem Zusammenhang
moglich ist, von einer besonderen Roma-Moral
zu sprechen, oder ob es sich nur um ein Verhal-
ten handelt, das wir derzeit als spezifisch und
ausgeprégter beobachten, insbesonders bei der
ethnischen Gruppe der Roma. Genau diese Tat-
sachen mochten wir auf den folgenden Seiten
beobachten. Wir werden versuchen, einige Be-
sonderheiten des Verstehens und Praktizierens
der Roma-Moral zu beschreiben. Wir werden
uns auf die Prinzipien der Zehn Gebote stiitzen
- insbesondere auf das vierte bis zehnten Gottes
Gebot.

Schliisselworter: Roma, Moral, Siinde, Die
Zehn Gebote

Einfithrung

Der Glaube duBert sich nicht nur in religidsen
Tatsachen, sondern soll sich auch in den morali-
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schen Werten und Einstellungen des Glaubigen
widerspiegeln. Dies ist auch eine der wichtigen
Dimensionen der Religiositit. Religion und
Moral sind in der Tat eng miteinander verbun-
den, weil es bestimmte Verhaltensprinzipien in
der Religion gibt, und sie sollen ein Modell und
eine Norm fiir das moralische Verhalten derer
sein, die sich zu einer bestimmten Religion be-
kennen. Die Standards der Zehn Gebote sind
fiir Christen besonders verbindlich. Der Kate-
chismus der katholischen Kirche sagt, dass die
Zehn Gebote die grundlegenden Pflichten einer
Person gegeniiber Gott und Nédhen ausdriicken.
Im Wesentlichen sind sie immer und iiberall un-
verdnderlich und verbindlich. Niemand kann
auf sie verzichten und sie sind in das Herz des
Menschen eingeschrieben (vgl. CIC 2072). Da-
her sollte der Christ sich bemiihen, diese Grund-
satze griindlich zu kennen und sein Leben da-
nach zu fiihren.!

Ehre deinen Vater und deine Mutter

Experten zufolge ist der hochste Wert fiir die
Roma die Familie, die fiir sie ein Zufluchtsort
vor dem Bosen, Schutz in Not und ein Ort der
Sicherheit ist. Die Roma sind bereit, ihr gesam-
tes Verfahren der Familie vorzulegen.? Wir se-
hen darin einen groBen Einfluss der Familie auf

1 Vgl. PODOLINSKA, T. Koho Boh?,,0 kulttrnej aproximd-
cii krestanstva medzi Romami na Slovensku’. In Pastord-
cia Romov. Presov : Petra, 2009, s. 94.
2 Vgl. STRBOVA, M., SELICKA, D., SARVAJICOVA, M. Rodin-
né a medzigeneracné vizby v sucasnej rdmskej rodine.
Katowice : STUDIO NOA, 2014, s. 170.

den Einzelnen, ob im positiven oder im negati-
ven Sinne des Wortes. Diese Eigenschaft konnte
sich auch aufgrund des Nomadismus entwickelt
haben, da sie zu dieser Zeit mehr oder weniger
unabhingig von anderen Menschen waren, aber
innerhalb ihrer Familie waren Gruppen im Ge-
genteil sehr stark voneinander abhingig.’

Die Familie ist nicht daran interessiert, einen
Teil der Familie als Subjekt selbst zu trennen.
Ihre Starke beruht auf innerem Zusammenbhal-
ten. Die grofite Strafe ist die Vertreibung aus
der Familie. GroBere Autoritit in der Roma-
Familie haben Méanner und dann Frauen.* Die
Roma sind in eine groBere Anzahl von Familien
unterteilt, Grof3familien. Dies hat seinen Ur-
sprung im indischen Kastensystem, weshalb die
Ansicht der Mehrheit iiber die Roma als mono-
lithische Gruppe irrefiihrend ist. Die Roma sind
sich ihrer Zugehorigkeit zu einer Familie be-
wusst. Dies impliziert den Respekt vor dlteren
Familienmitgliedern, die Betreuung von Kin-
dern, die zur ganzen Familie gehdren, die Be-
treuung hilfloser Mitglieder und die Priaferenz
aller Familienmitglieder zum Nachteil anderer,
die keine Familienmitglieder sind. Es gibt auch
einen groBen Respekt fiir Kinder gegeniiber El-
tern und dlteren Menschen.

Sie erleben ihre tigliche Anwesenheit in der
Familie - es ist immer etwas los und es gibt et-
was zu besprechen - einige sind krank, andere
sind in einem gesegneten Zustand, einige ster-
ben und so weiter. Die Mehrheit versteht ein sol-
ches Verhalten eher als Téauschung, Faulheit. In
der Familie ist jede einzelne Aktivitét verdédch-
tig - wenn jemand die Mittelschule oder Univer-
sitit abgeschlossen hat, dann konnte er in einem
nicht-traditionellen Beruf beginnen, und somit
konnte die Intensitdt ihres Kontakts mit der
Familie verringert werden, was nicht in ihrem
Interesse liegt. Dies ist auch einer der Griinde

3 Vgl. STRBOVA, M., SELICKA, D., SARVAJCOVA, M. Rodin-
né a medzigeneralné vazby v sucasnej romskej rodine.
Katowice : STUDIO NOA, 2014, s. 41.

4 Vgl. SLOSAR, D. Rémovia. In Zmena a budicnost, &i
stagndcia a minulost Rémov na Slovensku. KoSice : Tech-
nickd univerzita, 2009, s. 11-12.

fiir das mangelnde Interesse von Kindern und
Eltern an Bildung und Studium. Im Gegensatz
zur Mehrheitsgesellschaft ist der Kampf mit der
Familienautoritét unter den Roma fast undenk-
bar. Und die Tatsache, dass ein Méddchen den
Mann heiratet, den ihre Familie ausgewéhlt hat,
und nicht den, wen sie will, ist nicht einzigartig.
Die Roma sind daher auf stdndigen Kontakt mit
threr Familie angewiesen, sie vertragen Ein-
samkeit nicht sehr gut. Die Roma-Familie bil-
det somit materiell und geistig von der Familie
abhingige Personen aus und verhindert so ihre
Individualisierung und Unabhingigkeit. Der
Roma versucht auch nicht individuell sehr z.B.
reich zu werden, denn dann kommen drmere Fa-
milienmitglieder zu ihm, um die Hilfe zu bitten
und er miisse ihnen helfen.’ Alle Angelegen-
heiten in der Familie werden vor Kindern an-
gesprochen. Selbst wenn ein Besucher kommt,
kommen andere Nachbarn mit den Kindern, um
zuzuhdren. Sie schicken niemanden weg, sie
lassen sogar die Tiir offen, damit die drau3en
gehort werden konnen, wenn sie nicht hineinge-
hen konnen. Was in der Siedlung passiert, kann
also nicht heim gehalten werden.®

Die meisten Eltern versuchen um ihre Kin-
der so wie moglich aufzupassen und es ist nicht
wabhr, dass sie Kinder nur wegen der sozialen
staatlichen Forderung haben wollen, wie man
sagt. Das Kind wird von einer traditionellen Ro-
ma-Familie immer hoch geschitzt. Miitter ach-
ten am meisten auf die ersten Kinder, die sich
dann iiber jiingere Geschwister kiimmern wer-
den, wenn sie erwachsen werden. Es kann auch
Probleme mit diesen Kindern in der Schule mit
Lernen usw. geben. Auch alte Eltern, die ihre
Weisheit im Leben weitergeben, spielen eine
wichtige Rolle bei der Kindererziehung. Der
alteste Bruder der Familie hat besonders gegen-
iiber den Schwestern eine grofe Verantwortung

5 Vgl. SEKYT, V. Romské tradice a jejich konfrontace se
soucasnosti (Romstvi jako znevyhodriujici faktor). In JA-
KOUBEK, M. Romové: Kulturologické etudy. Plzeri: Vyda-
vatelstvi a nakladatelstvi Ales Cenék, 2004, s. 190-215.
6 Vgl. HANOBIK, F. Romovia, zvyky, tradicie, rodina, cirkev.
Kosice : Arcidiecézne katechetické stredisko, 2003, s. 15.
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wiahrend der Jugend, wenn er ihre Ehrlichkeit
tiberwachen soll. Und wieder bleibt der jiings-
te Sohn normalerweise im Haus seiner Eltern
und kiimmert sich bis zu ihrem Tod um sie.” Wir
treffen uns damit nicht oft, dass Roma ihre al-
ten Leute in ein Altersheim bringen wiirden. Sie
kiimmern sich selbst um sie. Und wenn jemand
aus einer Roma-Familie stirbt, kommt immer
nahere und auch weiter entfernte Familie, damit
sich der Sterbende nicht allein und verlassen
fiihlt und damit sie sich auf diese Weise von ihm
verabschieden.®

Du sollst nicht toten

Natiirlich beinhaltet dieses Gebot nicht nur
den Akt des Totens selbst, sondern auch viele
andere Siinden, die gegen dieses Gebot schul-
dig sind. Wir begegnen oft keinen direkten
Morden unter den Roma, obwohl sie zu allem,
einschlieBlich korperlichen Schadens, in Bezug
auf Affekt und Wut féhig sind. Unzureichende
Selbstkontrolle duflert sich in belasteten- und in
Stresssituationen sehr stark. Es ist auch mit hau-
figen Aggressionen verbunden, die von Schrei-
en, Fluchen, Vulgarismus, Verdammung usw.
begleitet werden.

Wir treffen uns bei den Roma nicht oft mit
Abtreibungen und abortive Empfangnisverhii-
tung, nicht nur wegen der Notwendigkeit, da-
fiir zu bezahlen, sondern auch wegen ihres gro-
Ben Respekts flir das menschliche Leben. Aber
manchmal konnen wir bereits feststellen, dass
die Roma Verhiitungsmittel anwenden und dass
junge Familien nicht mehr als 1 bis 3 Kinder
haben wollen.’ Hier konnen wir bereits den Ein-
fluss der modernen Gesellschaft sehen, den wir

7Vgl. STRBOVA, M., SELICKA, D. Rodinné a medzigenera¢né
viizby v sucasnej rdmskej rodine. Katowice : STUDIO NOA,
2014, s. 147.

8 Vgl. MAJDA, M.; BESENYEI, P. Rémovia v minulosti
a sucasnosti. Terezin: Vysokd skola aplikovanej psycho-
logie, 2023,s. 118-121.

9 Vgl. VAVREKOVA, L. Metddy spoluprdce obce a skoly. In
Zmena a buddcnost, Ci stagndcia a minulost Romov na
Slovensku. KoSice : Technickd univerzita, 2009, s. 71.

DAS LEBEN DER ROMA NACGH DEN ZEHN GEBOTEN

einerseits als positiv in Bezug auf verantwor-
tungsvolle Elternschaft, aber auch als negativ
bewerten wiirden, wenn es zu einer ernsten Fra-
ge wird - wie wird Antikonzeption wahrschein-
lich auf illegale Weise vorkommen.

In der Praxis kdnnen wir uns neben den iibli-
chen Methoden zur Verhinderung der Empféang-
nis auch mit einigen spezifischen Roma-Me-
thoden treffen, mit denen insbesondere junge
Menschen, die noch keine Kinder zusammen
haben mochten, die Empfangnis verhindern
oder die Abtreibung eines bereits gezeugten
Kindes sicherstellen mochten. Zu diesen Prak-
tiken gehoren zum Beispiel: Ein Junge gibt ei-
nem Maidchen Wein zu trinken, hackt sie in den
Bauch, steigt ihr auf dem Riicken hinauf usw.!°

Unter vielen Roma wird auch ihre eigene
Gesundheit geschidigt. Dies kann oft unbe-
absichtigt sein, wirkt sich jedoch negativ auf
thre Gesundheit aus. Zum Beispiel folgen sie
nicht der Behandlung und den Rat eines Arz-
tes, manchmal, weil sie sich nicht in der Zeit
orientieren konnen, an dem sie die Medikamen-
te einnehmen sollten, vernachléssigen sie auch
die Pravention usw. Die Hauptursachen fiir ihre
schlechte Gesundheit konnen in Betracht gezo-
gen werden - geringes Gesundheitswissen, nied-
riger Lebensstandard," verschmutzte Umwelt,
Trinkwassermangel, schlechter Lebensstil, aber
auch hoher Alkoholkonsum und Rauchen.'? Ab-
héngigkeiten wie Alkohol, Zigaretten usw. sind
in Roma-Gemeinschaften wirklich ernsthafte
Probleme. Insbesondere wéhrend der Zahlung
von Sozialleistungen ist die Siedlung sehr reges
Leben. Es ist eine groe Neigung, die unheilbar
erscheint.

10 Vgl. MAIDA, M.; BESENYEI, P. Rémovia v minulosti
a sucasnosti. Terezin: Vysokd skola aplikovanej psycho-
logie, 2023,s. 121-122.

11 Vgl. SLOSAR, D. Romovia. In Zmena a budtucnost, ¢i
stagndcia a minulost Romov na Slovensku. Kosice : Tech-
nickd univerzita, 2009, s. 14.

12 Vgl. NEMCOVA, A. Socidlna starostlivost o Rémov v
Roskovciach zo strany Cirkvi a Stdtu : dizertacnd prdca.
RuZzomberok : KU, 2015, s. 59.

Aufgrund der schlechten Hygiene konnen
sich verschiedene Krankheiten und Infektionen
wie Gelbsucht leicht in den Siedlungen aus-
breiten. Sie konnen sich nicht um den Miill
kiimmern. In den Siedlungen gibt es keine Ka-
nalisation und der Miill wird nicht in Container
geworfen.!? Der wird meistens in der Nédhe des
Hauses oder irgendwohin in Fluss hingeworfen.
Hier konnen Sie auch ihre mangelhafte Bezie-
hung zur Umwelt sehen. Es ist notwendig, sie
zum Respekt und Ordnung zu erziehen und
sie daran zu erinnern, dass selbst viele Krank-
heiten, die sie und ihre Kinder haben, durch
schlechte Hygiene verursacht worden ist. Und
sie brauchen nicht viel Geld, um rund Haus her-
um Ordnung zu haben. Sie sagen, dass sie so tun
und leben miissen, weil sie arm sind, aber das
Problem ist in der Unwissenheit, Gleichgiiltig-
keit und Faulheit. Sie kdnnen auch ohne Geld
reinigen und kein Schlamm betreten, sie sollten
z.B. nur die Steine um das Haus einordnen um
ein Gang zu bauen.

Du sollst nicht ehebrechen.

Obwohl Roma-Familien traditionell in gro-
Ben Gemeinden gelebt haben, wurden in der
Vergangenheit strenge Keuschheitsregeln be-
folgt. Es wird manchmal gesagt, dass Roma
kein Problem damit haben, zusammen vor den
Augen ihrer Kinder zu leben, aber dies ist nicht
der Fall, sondern eher die Ausnahme. In einer
traditionellen Roma-Familie ist es fiir Erwach-
sene unvorstellbar, um nackt vor Kindern nach-
zugehen, teilweise auch nicht, oder fiir Vater
und Mutter, um sich vor den Kindern unkeusch
zu verhalten. Das Roma-Médchen darf sogar
nicht mit einem Jungen in der Offentlichkeit
kiissen oder Hénde zu halten, bis sie nicht ge-
heiratet werden, und danach ist es auch selten.'*

13 Vgl. BALAZOVA, A. Postoje k rémskej mensine v Slo-
venskej republike : bakaldrska prdca. Spisské Podhradie
1 KU, 2008, s. 19.

14 Vgl. HANOBIK, F. Rémovia, zvyky, tradicie, rodina, cir-
kev. Kosice : Arcidiecézne katechetické stredisko, 2003, s.
16.

Sie beginnen ein ,,verheiratetes” Leben zu-
sammen zu fithren, wenn ihre Eltern es zulas-
sen.”” Die Familien griinden sie schon in einem
jingeren Alter als es in der Mehrheitsgesell-
schaft {iblich ist. Junge Menschen konnen als
Ehepartner erst nach sog. mangavipen zusam-
menleben und obwohl wir es als Verlobung
iibersetzten, ist es wie eine  Hochzeitszeremo-
nie fiir die Roma, denn nach diesem Zeitpunkt
konnen die beiden jungen Leute zusammen im
Elternhaus des Jungen zusammenleben, davor
nicht.'® Interessant ist es auch, dass sie dann
nur selten voneinander gehen. Eine solche Ze-
remonie nahm in der Vergangenheit verschie-
dene Formen an, normalerweise trafen sich die
beiden Familien im Haus der Braut und dann
tranken die zukiinftigen ,,Ehepartner” vor dem
Vajda aus den Handflichen des anderen oder
allen Brot und Salz oder banden ihre Hénde
mit einem Schal zusammen und gaben sich zu-
einander ihre miindliche Zustimmung. Die Art
und Weise dieser Zeremonie hat sich im Laufe
der Zeit verandert und geformt.'’Sie unterwer-
fen sich folgend héufig dem kirchlichen Ritus
nur als notwendige Voraussetzung fiir die Taufe
ihrer Kinder."® Fiir sie ist es aber auch wichtig,
was den Eid betrifft, den sie sehr ernst nehmen.
Sie bitten in der Regel erst nach einigen Jahren
des Zusammenlebens um einen kirchlichen
Ritus.

Als Grund, warum junge Roma nicht sofort
heiraten wollten, erkldrten sie manchmal, sie
wollten erkennen, ob das Méadchen Kinder be-
kommen konnte, da dies flir sie sehr wichtig
ware. Sie wollten kein Maddchen, das unfruchtbar
wiére. Daraus folgt ihr wohlwollendes Verstind-
nis der Siinde der Unzucht. Die ersten sexuellen
Erfahrungen beginnen in einem relativ frithen

15 Vgl. TONDRA, F. Mordlna Teoldgia I. Spisskd Kapitula
: Naddcia Kriazského semindra biskupa Jdna Vojtassdka,
2003,s. 225-226.

16 Vgl. RUZBARSKY, P, CUREJA, F. Duchovny svet Rémov.
Presov : Vydavatelstvo Michala Vaska, 2004, s. 50-51.
17 Vgl. HORVATHOVA, E. Cigdni na Slovensku. Bratislava
:SAV, 1964, s. 334,

18 Vgl. MANN, A.B. Vztah Romov k viere. In Pastordcia
Rémov. Presov : Petra, 2009, s. 29.
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Alter von 13 bis 14 Jahren." Viele andere Prob-
leme ergeben sich aus der vorzeitigen sexuellen
Aktivitit von Roma-Jugendlichen. Da sie schon
in jungen Jahren Kinder bekommen, haben sie
in ihrem Leben mehr Kinder als eine Mehrheits-
bevolkerung. Infolgedessen gibt es ein Problem
mit angemessenen Lebensbedingungen, Un-
fahigkeit, Kinder zu erziehen, zunehmender
Kriminalitét, insbesondere Diebstahl - aufgrund
des Hungers in der Schule usw.?

Obwohl wir sehen, dass die Moral junger
Menschen im sexuellen Bereich vor der Ehe sehr
schwach ist, ist es bemerkenswert, dass sie nach
der Ehe (oder Mangavipen) sehr eifersiichtig auf
sich selbst sind. Bezeugen daiiber auch die so-
genannten Treueide.?! Als die Méanner unterein-
ander wiitend machen wollten, erzédhlte der ers-
te, dass er mit der Frau des Anderen geschlafen
hatte. Er schlug seine Frau sofort, meistens auch
ohne die Wahrheit zu untersuchen, und brachte
die Geschlagene zum Pfarramt oder zum Kreuz
usw., um zu schworen, dass sie ihm treu war.
Interessant ist, wenn ein Priester sagt, dass der
Mann soll zuerst seine Treue schworen, norma-
lerweise sagt der Mann, dass er doch ein Mann
ist. Einfacher Weise kann mann behaupten, dass
allgemein angenommen wird, dass von einem
Mann die Untreue irgendwie mehr toleriert wird
als von Frauen.?? Diese Tatsache zeugt auch von
der niedrigeren Position von Frauen in der tradi-
tionellen Roma-Ehe.?* Letztendlich wird daher
die Siinde des Ehebruchs unter den Roma im-
mer noch als eine der schwersten Straftaten in
der Ehe angesehen, dafiir sie sehr empfindlich

19 Vgl. PIATAK, J. Vychovné a integracné pdsobenia Cirkvi
na rémske etnikum : diplomovd prdca. Spisské Podhradie
1 KU, 2006, s. 37.

20 Vgl. STRBOVA, M., SELICKA, D., SARVAJCOVA, M. Ro-
dinné a medzigeneracné vizby v sucasnej rémskej rodine.
Katowice : STUDIO NOA, 2014, s. 43.

21 Vgl. CUREJA, F. Rémovia a krestanskd viera : diplom-
ovd prdca. Spisské Podhradie : UK, 1996, s. 30.

22 Vgl. PIATAK, J. Vychovné a integracné pésobenia Cirkvi
na rémske etnikum : diplomovd prdca. Spisské Podhradie
KU, 2006,s.40.

23 Vgl. HORVATHOVA, E. Cigdni na Slovensku. Bratislava
:SAV, 1964, s. 334,
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sind.?

Du sollst nicht stehlen.

Zu den grundlegenden negativen Eigen-
schaften dieser ethnischen Gruppe, die man oft
begegnet, sind vor allem die, die mit dem The-
ma Diebstahl zusammenhéngen. Eigentumsver-
brechen sind die hédufigste Form ihres Strafver-
brechens. Es geht vor allem um Diebstdhle: in
Geschiften, im Wald, bei landwirtschaftlichen
Nutzpflanzen, bei Einbruch usw. Obwohl es nor-
malerweise nicht um gro3e Schadengeht, ist es
immer eine sehr unangenehme Angelegenheit,
die die Beziehungen zur Mehrheit kompliziert.
Sie sind oft so berechnet, dass Eltern Kinder
wegen strafrechtlicher Verantwortlichkeit zum
Stehlen schicken.” Bei der Gestaltung ihres
Gewissens muss betont werden, dass Eltern, die
Kinder zum Stehlen geschickt haben oder nur
zustimmen, oder sie die Kinder fiir eine solche
Tat gelobt haben, dieselbe Siinde haben.?

Natiirlich wird Diebstahl innerhalb der Ro-
ma-Gemeinschaft negativ wahrgenommen,
aber Diebstahl gegeniiber Nicht-Roma wird
durch die Notwendigkeit entschuldigt, die Fa-
milie zu unterstiitzen und zu iiberleben. Selbst
ein solches Verhalten innerhalb der Roma-Ge-
meinschaft kann positiv bewertet werden - als
Geschicklichkeit und Féahigkeit, sich um die Fa-
milie zu kiimmern.?’ Ein solches Verhalten kann

24 Vigl. RUZBARSKY, P. Situdcia a perspektiva sviatostnej
katechizdcie Romov. Kosice : VIENELA, 2009, s. 133.

25 Vgl. MAJIDA, M., KRUPA, J., HLAD, L., GRUBER,
J., FRCOVA B.: Consequences of narcissistic manifes-
tations in parental behaviour. In: Acta Missiologica.
Bratislava : Vysoka skola zdravotnictva a socialnej pra-
ce sv. Alzbety v Bratislave. Ro¢. 18, ¢. 2 (2024), s. 202-
214.; MAHRIK, T., MAJDA, M., NOWAK, J., HLAD,
L., KRUPA, J.: Theological reflections of narcissism.
In: Acta Missiologica. Bratislava : Vysoka Skola zdravot-
nictva a socialnej prace sv. Alzbety v Bratislave. Ro¢. 18,
€. 1(2024), s. 34-42.

26 Vgl. PODOLINSKA, T. Koho Boh? ,,O kultarnej
aproximacii krestanstva medzi Romami na Slovensku®.
In Pastordcia Romov. Presov : Petra, 2009, s. 94.

27 Vgl. TONDRA, P. Pastordcia Romov a ich zmysel pre
vieru : diplomovd prdca. Spisské Podhradie : KU, 2006,

auch darauf zuriickzufiihren, dass die Roma
wahrscheinlich nicht verstehen, dass Werte ge-
schaffen werden, sondern eine Vorstellung von
einer konstanten Menge an materiellem Gut
wie Kuchen haben, und wenn es anderen besser
geht, liegt es daran, dass sie sie auf ihre Kos-
ten genommen haben. Die anderen haben einen
groBeren Anteil, sie sehen den Aufwand und die
Anstrengung dahinter nicht, als miissten sie ihr
Eigentumsrecht nicht respektieren, weil die an-
deren es immer noch auf ihre Kosten bekom-
men.?® Es ist unwahrscheinlich, dass wir ihre
Einstellung zum Diebstahl verstehen, aber es ist
wichtig, ihr Inneres so zu gestalten, dass sie an-
deren Menschen keinen Schaden verursachen,
und sie daran zu erinnern, dass ihr Verhalten zu
Spannungen und verstandlichem Widerstand
der Mehrheit gegen sie fiihrt.

Im Zusammenhang mit diesem Gottes Gebot
treffen wir uns auch mit anderen Problemen in
Roma-Gemeinschaften. Beispielsweise mit der
Unfahigkeit, Geld zu verwalten.”’ Laut einer
statistischen Umfrage geben wir am Tag der So-
zialleistungen oder kurz danach sogar 60% des
Geldumfangs bzw. dann vor der Zahlungszeit
aus. Sozialleistungen leihen sie sich beispiels-
weise auch bei Wuchern aus.’® Die Wucherer
selbst sehen diese Tatigkeit nicht als etwas
Schlechtes an, sondern als Hilfe fir die Ar-
men.>! Auch wenn es fiir die Familie schwierig
ist, aus einer solchen Sucht nach dem Wucherer
herauszukommen, da die Zinsen manchmal so-
gar 100% pro Monat betragen. Es ist schwie-
rig, thnen zu erklaren, dass sie den Armen nicht
wirklich helfen, sondern sie sie bestehlen.

Die Sucht nach Gliicksspielen und Spielauto-

s. 39.

28 Vgl. HABART, T. Analyza dotaznikového Setfeni o
zkusenostech a moznostech pastorace Romd. In Pastord-
cia Romov. Presov : Petra, 2009, 5.114.

29 Vgl. NEMCOVA, A. Socidlna starostlivost o Romov v
Roskovciach zo strany Cirkvi a Stdtu : dizertalnd prdca.
Ruzomberok : KU, 2015, s. 63.

30 Vgl. JAROS, V. Viera a Zivot v rémskom ponimani : di-
plomovd prdca. Spisské Podhradie : UK, 1999, s. 15.

31 Vgl. RUZBARSKY, P. Situdcia a perspektiva sviatostnej
katechizdcie Rémov. KoSice : VIENELA, 2009, s. 133.

maten ist auch in der Roma-Umgebung ein gro-
Bes Problem. Manchmal verlieren sie ihr ganzes
Geld und haben dann nichts zu essen. Sie rauben
ithren eigenen Familien ihren Lebensunterhalt.
Natiirlich kann Pravention, das Erlernen der
Schédlichkeit von Gliicksspielen usw.** helfen,
aber es ist notwendig zu versuchen, die rechtli-
che Moglichkeit zu nutzen, um das Gliicksspiel
in der Gemeinde, Stadt, abzubrechen. Es ist viel
besser fiir sie, wenn sie nicht einmal die Mog-
lichkeit haben, spielen zu gehen, weil ihr Wille
wirklich sehr schwach ist.

Wenn wir Armut in Roma-Siedlungen sehen,
mochten wir ihnen helfen. Manchmal konnen
sie unser Mitgefiihl richtig einsetzen, selbst
wenn sie uns an unsere christliche Pflicht er-
innern, ihnen zu helfen. Man muss Missbrauch
von Freundlichkeit beachtet werden. Man kann
ihnen keine Dinge kostenlos geben, weil es sie
nicht erhoht, sie konnen dann diese Dinge nicht
schitzen. Es muss einen Verdienst geben.* Es
ist gefahrlich, ihnen Geld zu verleihen, werden
sie es fast nie zurlickgeben, egal wie verspro-
chen. Es ist besser, ihnen Essen zu geben oder
einfache Arbeit anzubieten, um dieses Geld zu
verdienen.

Du sollst nicht falsch Zeugnis reden

Liigen sind ein weiteres sehr ernstes Pro-
blem in der ethnischen Gruppe der Roma. Es
ist unverstindlich, wie liberzeugend und ohne
zu zogern sie liigen konnen,** moglicherweise
um sicherzustellen, dass sie irgendwie aus der
spezifischen Situation herauskommen. Bereits
in der Geschichte der Roma-Nation sehen wir,
dass sie, so typisch fiir sie, von Wahrsagerei
lebten. In vielen Féllen war es wirklich nur eine

32 Vgl. HOSPODAR, M. Pastordlna psycholdgia. Presov,
2017, 5. 52-53.

33 Vgl. BESENYEI, P. Dedilstvo dona Bosca a jeho vyuzitie
v rémskej misii. In Preventivny systém v rémskom svete.
Bratislava : DON BOSCO, 2010, s. 43.

34 wgl. JARQS, V. Viera a Zivot v rémskom ponimani : di-
plomovd prdca. Spisské Podhradie : UK, 1999, s. 15.
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Ausbeutung der menschlichen Naivitdt und
eine schwierige Situation, weil selbst die Roma
selbst nicht glaubten, was sie sagten.*

In einigen Fillen haben wir vielleicht den
Eindruck, dass sie uns betrogen haben, aber hier
miissen wir eine weitere sehr wichtige Tatsache
berticksichtigen, und das ist ihre hiufige Unfd-
higkeit, ihr Wort zu halten. Sie haben einen sehr
schwachen Willen, und wenn sie etwas verspre-
chen, konnen sie in einem Moment der Emotio-
nen ganz ehrlich und ernsthaft denken, dass sie
es tun werden, aber sie halten nicht so leicht an
der gegebenen Entscheidung fest. Sie halten oft
nicht ihr Wort. Es ist niitzlich, diese Tatsache zu
kennen, damit der pastorale Dienst unter ihnen
uns nicht sofort abschreckt. Wir konnten den-
ken, dass sie uns zum Beispiel vollig ignorieren,
wenn sie das Wort, das sie gegeben haben, nicht
halten - zum Beispiel, dass sie zur heiligen Mes-
se, Lehre usw. kommen, aber dies ist nur eine
Folge ihres inneren Umfelds, einer Art Gleich-
giiltigkeit, Unzuverldssigkeit, schwieriger zeit-
licher Orientierung usw. Es ist sehr schwierig
fiir sie, einen Fehler zuzugeben. Auch dies fiihrt
zu vielen Liigen oder Ausreden, auf die wir
normalerweise nicht reagieren konnen, weil sie
dumm und unschuldig werden. Zum Beispiel:
Der Priester fragt: ,,Warum waren Sie nicht bei
der Heiligen Messe?* Antwort: ,,Und war es?*
Oder sie werden nur streng reagieren: ,,Ich habe
vergessen.

Sie konnen wirklich sehr gut mit Worten
umgehen. Infolgedessen konnen sie sogar Ver-
antwortung und Schuld auf andere werfen. Sie
versuchen immer noch, sich in die Position un-
schuldiger Menschen zu versetzen. Lassen wir
uns auch darauf achten, dass wir nicht miss-
braucht werden. Wir miissen sehr vorsichtig
sein, da alles, jede Hilfe und jede Dienstleistung
in Bezug auf eine Person oder eine bestimmte

35 Vigl. HANOBIK, F. Rémovia, zvyky, tradicie, rodina, cir-
kev. KoSice : Arcidiecézne katechetické stredisko, 2003, s.
13.

36 Vgl. ROUS, J. Romové - vhled do problému. Brno: Ka-
binet MV a Katedra socidlni pedagogiky, 2003, s. 24-30.
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Familie, von einer anderen Person oder Familie
in Thre Augen geworfen werden kann, wenn Sie
nicht mehr dieselbe Dienstleistung erbringen
mochten und sie beschuldigen Sie, Ausnahmen
Zu tun, einigen zu helfen und den anderen nicht
mehr.’’

Im Zusammenhang mit den Liigen unter den
Roma konnen wir auch die Frage der Eide nicht
vermeiden. Der Eid gibt der Wahrhaftigkeit Ge-
wicht. Die Verletzung der Mehrheit wird jedoch
nicht vollstindig negativ verstanden. Meineid
in Bezug auf die Roma-Gemeinschaft selbst
wird jedoch als eine der schlimmsten Siinden
angesehen, vorbehaltlich der fast sofortigen
Bestrafung durch Gott. Deshalb haben sie sol-
che Angst zu schworen. Priester kdnnen sich
manchmal Sorgen machen, dass die Roma in ei-
nigen Fillen schworen diirfen oder nicht. Wenn
wir davon ausgehen, dass die Roma den Eid
ernst nehmen und in einer ernsten Angelegen-
heit schworen wollen, beispielsweise nicht trin-
ken oder an Spielautomaten spielen, ist es niitz-
lich, ihnen damit zu helfen. Es wird sie auch
innerlich stirken, um das zu behalten, was sie
geschworen haben. Auch wenn jemand in der
Umgebung sagt, er habe geschworen und des-
halb trinkt nicht, keine Spielautomaten spielt,
wird er nicht verspottet, aber mit Verstdndnis
wahrgenommen und wird nicht dazu gezwun-
gen.*®

Aufgrund der obergenannten Tatsachen kann
man moglicherweise den Eindruck wahrneh-
men, dass die Roma uns in fast allem tduschen
wollen und ihnen nicht vertraut werden kann. Si-
cher, wir sollten vorsichtig mit Uberbewusstsein
sein, aber es wire nicht richtig, wenn wir thnen
kein gewisses Vertrauen zeigen und sie sofort
auf verschiedene Weise wissen lassen wiirden,
dass wir ihnen iiberhaupt nicht vertrauen.

37 Vgl. MAHRIK, T., MAIDA, M., NOWAK, J., HLAD,
L., KRUPA, J.: Theological reflections of narcissism.
In: Acta Missiologica. Bratislava : Vysoka Skola zdravot-
nictva a socialnej prace sv. Alzbety v Bratislave. Ro¢. 18,
¢. 1(2024), s. 34-42.

38 Vgl. BARTOSZ, A. Neboj sa cigdna. Sobrance :
Obcianske zdruzenie Romani vodZi, 2004, s. 127.

Abschluss

Die Situation der Roma erfordert eine spezifi-
sche Seelsorge, die durchgefiihrt werden sollte,
um sie zu evangelisieren und zu humanisieren,
jedoch unter Achtung ihrer Kultur. Wir kénnen
nicht wollen, dass sich ihre Kultur aufiost und in
der Mehrheit verloren geht, aber dass das Evan-
gelium in der Roma-Kultur durch das geformt
und transformiert wird, was nicht im Einklang
mit der Lehre Christi steht und was in einer be-
stimmten Kultur gut ist, kann weiter verbessert
werden und konnte eine Bereicherung fiir die
Gesellschaft als Ganzes sein. In dieser Verdf-
fentlichung konnten wir einige Besonderheiten
ihrer Moral kennenlernen, und dieses Wissen
kann ein Sprungbrett flir uns sein, um ihre fal-
schen Einstellungen zu bilden.
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MUSIC PEDAGOGY AS A COMPONENT OFF
PUPIL DEVEIOPMENT IN ARTS EDUCATION

Miroslav Kopnicky

Abstract: Article examines the role of mu-
sic pedagogy in fostering pupil development
within the broader framework of arts educa-
tion. By analyzing theoretical approaches,
empirical studies, and practical methodologies,
it underscores how music pedagogy cultivates
cognitive, emotional, social, and creative skills.
The integration of music into arts education
not only enhances artistic competence but
also contributes to overall personal and social
growth, preparing pupils for lifelong engage-
ment with the arts.

Keywords: Arts education. Cognitive skills.
Creativity. Emotional intelligence. Music peda-
gogy. Pupil development.

Arts education is widely recognized as an
essential component of comprehensive learn-
ing, offering pupils opportunities for creative
expression, cultural exploration, and personal
development. Within this educational para-
digm, music pedagogy holds a unique and
transformative position, leveraging the power
of music as a universal art form capable of
transcending linguistic and cultural barriers.'
Music pedagogy, defined as the study and
practice of teaching music, employs structured
methods, strategies, and educational principles
to facilitate learning and engagement with mu-

1 HALLAM, S. The power of music: Its impact on the in-
tellectual, social, and personal development of children

and young people. In: International Journal of Music
Education. 2010, vol. 28, issue 3, p. 275-277.

sic. Article provides an in-depth exploration of
music pedagogy - its theoretical underpinnings,
pedagogical practices, and its contributions to
pupil development - based on a synthesis of
current literature and empirical findings.

Music pedagogy, as a discipline, is rooted in
various educational theories that shape the way
music is taught and learned. Vygotsky’s theory
of social constructivism plays a significant role
in music pedagogy by emphasizing the impor-
tance of social interaction and the role of the
teacher as a facilitator. Through collaborative
activities like group performances and peer
learning, pupils actively construct knowledge,
with teachers guiding and scaffolding their un-
derstanding. Similarly, Piaget’s theory of cog-
nitive development informs the sequencing of
music instruction, ensuring that musical con-
cepts are presented in developmentally appro-
priate ways that align with learners’ cognitive
abilities.

Another significant framework is Gardner’s
theory of multiple intelligences, which posi-
tions musical intelligence as one of several
distinct modalities through which individuals
understand the world. Recognizing music as
an innate form of intelligence supports the in-
clusion of music education as a fundamental
aspect of general education, thus justifying the
need for effective pedagogical approaches to
foster this intelligence. Additionally, Dewey’s

2 PIAGET, J. The Construction of Reality in the Child. New
York: Basic Books, 1954, p. 53.
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principles of experiential learning emphasize
the value of engaging pupils in meaningful,
hands-on musical activities, allowing them to
learn through direct experience and reflection.

Music pedagogy encompasses a diverse
range of teaching methods, each designed to
address different aspects of musical learning.
Kodaly, Orft, Suzuki, and Dalcroze are among
the most influential approaches in music edu-
cation, each offering unique insights into the
pedagogical process.

* Kodaly Method: Developed by Zoltan
Kodaly, this method emphasizes the impor-
tance of singing as the foundation of musical
education. Kodaly believed that the human
voice is the most natural and accessible instru-
ment, and that musical literacy should begin
with the use of solfége syllables to develop
pitch accuracy, rhythm, and aural skills.’ Ko-
daly pedagogy involves sequential learning,
where musical concepts are introduced in a
logical progression, ensuring that pupils devel-
op a solid foundation before advancing to more
complex topics. Kodaly’s emphasis on folk
songs as pedagogical tools also serves to con-
nect pupils with their cultural heritage, making
music learning both personal and culturally
relevant.

e Orff Schulwerk: Carl Orff’s approach
integrates music, movement, speech, and dra-
ma to create a holistic musical experience. The
Orff method is based on the belief that music
education should be an active, participatory
process, involving creative exploration and im-
provisation.* Orff pedagogy encourages pupils
to experiment with different instruments, body
percussion, and movement, thereby fostering
creativity and a sense of play in the learning
process. The integration of movement with
music not only reinforces musical concepts

3 CHOKSY, L. The Koddaly Method I: Comprehensive Mu-

sic Education. New Jersey: Prentice Hall, 1999, p. 34.

4 FRAZEE, J, KREUTER, K. Discovering Orff> A Cur-

riculum for Music Teachers. New York: Schott Music
Corporation, 1987, p. 68.

but also supports kinesthetic learning, which is
particularly beneficial for young children and
those who learn best through physical activity.

*  Suzuki Method: Shinichi Suzuki’s phi-
losophy of music education, often referred to
as the “mother-tongue” method, is based on the
idea that musical ability can be developed in
all children through a nurturing environment,
much like language acquisition. Suzuki peda-
gogy emphasizes listening, repetition, and pa-
rental involvement, creating a supportive con-
text for pupils to develop technical proficiency
and musicality.’

The emphasis on early childhood learning and
the involvement of parents as

co-educators are key components of the Suzuki
method, ensuring that pupils receive consis-
tent reinforcement and encouragement both at
home and in the classroom.

*  Dalcroze Eurhythmics: Emile
Jaques-Dalcroze developed an approach that
emphasizes the connection between music and
movement. Dalcroze Eurhythmics involves us-
ing physical movement to internalize musical
rhythms, thereby enhancing pupils’ understand-
ing of timing, phrasing, and expression.® This
approach is particularly effective in developing
kinesthetic awareness and a deep, embodied
understanding of music. The use of eurhyth-
mics helps pupils internalize rthythmic patterns
and dynamics through movement, making
abstract musical concepts more concrete and
accessible.

Music pedagogy plays a vital role in en-
hancing cognitive development by engaging
various mental processes, including memory,
critical thinking, and problem-solving. Stud-
ies have demonstrated that learning to play an
instrument or read music notation activates

5 SUZUKI, S. Nurtured by Love: The Classic Approach

to Talent Education. New York: Alfred Music, 1981,
p. 89.

6 JUNTUNEN, M-L, HYVONEN, L. Embodiment

in Dalcroze Eurhythmics. In: Research Studies in
Music Education. 2004, vol. 22, issue 1, p. 27-28.
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multiple regions of the brain, particularly those
involved in executive function, auditory pro-
cessing, and motor coordination.” The struc-
tured nature of music education, which often
involves repetition and incremental learning,
supports the development of working memory
and attentional control.?

The process of learning music is inherently
analytical, requiring pupils to interpret sym-
bols, understand rhythmic patterns, and recog-
nize harmonic relationships. These activities
foster higher-order thinking skills, including
analysis, synthesis, and evaluation. For exam-
ple, learning to read and interpret musical no-
tation involves decoding abstract symbols and
translating them into specific motor actions,
which enhances pupils’ ability to evaluate in-
formation critically and draw meaningful con-
clusions.’ Furthermore, musical composition
and improvisation require pupils to apply the-
oretical knowledge in creative ways, thereby
promoting cognitive flexibility and adaptive
thinking.

Research has also shown that music edu-
cation positively influences other academic
areas, such as mathematics and language arts.
Music’s inherent structure, which includes ele-
ments like thythm, meter, and pattern recogni-
tion, parallels mathematical concepts, helping
pupils to develop spatial-temporal skills that
are crucial for mathematical reasoning.'” Sim-
ilarly, music’s emphasis on listening and audi-
tory discrimination enhances language acquisi-
tion and phonological awareness, contributing

7 ZATORRE, R. J, CHEN, J. L, PENHUNE, V. B.

When the brain plays music: Auditory—motor
interactions in music perception and production. In:

Nature Reviews Neuroscience. 2007, vol. 8, issue 7,
p. 550-552.

8 SCHELLENBERG, E. G. Music lessons enhance IQ.

In: Psychological Science. 2004, vol. 15, issue 8,
p. 511-514.

9 GORDON, E. E. Learning Sequences in Music: A

Contemporary Music Learning Theory. Chicago: GIA
Publications, 2012, p. 66.

10 VAUGHN, K. Music and mathematics: Modest support

for the oft-claimed relationship. In: Journal of Aesthetic
Education. 2000, vol. 34, issue 3/4, p. 153-156.

to improved literacy skills."

Music education is a powerful medium for
emotional expression and regulation. Engag-
ing with music allows pupils to explore and
articulate emotions that may be challenging to
express verbally. According to Goleman, emo-
tional intelligence - the ability to recognize, un-
derstand, and manage emotions - is crucial for
personal well-being and success. Music peda-
gogy contributes to emotional intelligence by
creating a safe space for pupils to engage with
a wide range of emotions through performance,
composition, and listening activities.

Performance-based activities, such as en-
semble playing and solo recitals, require pupils
to manage performance anxiety and develop
resilience. These experiences provide valuable
opportunities for pupils to practice emotion-
al regulation, which is essential for handling
stress and setbacks both within and outside
the music classroom.!? The discipline required
in learning an instrument and preparing for a
performance also fosters perseverance and a
growth mindset, qualities that are beneficial for
pupils’ overall personal development.

Additionally, group music-making fosters
social connectedness by encouraging collabo-
ration, empathy, and active listening. Research
by Rabinowitch, Cross, and Burnard in 2013
found that pupils who participated in long-term
musical group activities exhibited increased
empathy and prosocial behavior, highlighting
the social benefits of music pedagogy. The
shared experience of making music in a group
setting helps pupils to develop a sense of be-
longing and mutual respect, which is particu-
larly important in fostering a positive school

11 TIERNEY, A., KRAUS, N. Music training for the develop-

ment of reading skills. In: Progress in Brain Research.
2013, vol. 207, p. 218-223.

12 CROOM, A. M. Music practice and participation

for psychological well-being: A review of how music
influences positive emotion, engagement, relationships,

meaning, and accomplishment. In: Musicae Scientiae.
2015, vol. 19, issue 1, p. 48-49.
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climate and reducing instances of social isola-
tion.

The social aspect of music pedagogy is
further evident in activities that require pupils
to work together towards a common artistic
goal, such as choir singing or ensemble perfor-
mances. These activities necessitate effective
communication, coordination, and cooperation,
fostering interpersonal skills that are transfer-
able to other areas of life. By participating in
group music-making, pupils learn to balance
individual contributions with collective goals,
navigate social dynamics, and appreciate the
value of teamwork."® Such experiences also
help pupils to understand different perspec-
tives, as they must listen to and blend their
contributions with those of their peers, fos-
tering a greater appreciation for diversity and
inclusivity.

Creativity is at the heart of music pedagogy,
and fostering creative thinking is a key objec-
tive of music education. The creative process
in music involves generating original ideas,
experimenting with different musical elements,
and refining those ideas through practice and
reflection. Activities such as improvisation and
composition provide pupils with opportunities
to take risks, explore new possibilities, and ex-
press their unique artistic voices.'* Process not
only develops pupils’ ability to think divergent-
ly but also builds confidence in their creative
capacities.

Pedagogical practices that emphasize cre-
ativity often involve open-ended tasks, such
as composing a piece of music or improvis-
ing within a specific framework. These tasks
require pupils to draw on their knowledge
of musical theory while also engaging their
imagination to create something novel. The
iterative nature of the creative process - where

13 ODENA, O. Musical Creativity: Insights from Music
Education Research. Aldershot: Ashgate, 2012, p. 98.

14 WEBSTER, P R. Creativity as creative thinking. In: Mu-
sic Educators Journal. 1990, vol. 76, issue 9, p. 25.

pupils refine their work based on feedback and
self-evaluation - teaches them the value of per-
severance and continuous improvement. '

In addition to individual creativity, music
pedagogy also promotes collaborative creativ-
ity through group activities such as ensemble
improvisation or collaborative composition
projects. These activities encourage pupils to
share ideas, negotiate artistic decisions, and
build on each other’s contributions, thereby
fostering a sense of collective creativity. The
role of the teacher in these settings is to facili-
tate the creative process by providing guidance,
encouraging experimentation, and creating an
environment where pupils feel comfortable
taking risks and making mistakes.

The integration of music pedagogy into arts
education requires a comprehensive approach
that emphasizes inclusivity, collaboration, and
alignment with broader educational goals.

One critical strategy is designing a curriculum
that balances theoretical knowledge, techni-
cal skills, and creative exploration. This can
be achieved by incorporating diverse musi-
cal genres, cultural traditions, and historical
contexts, thereby broadening pupils’ musical
horizons and fostering cultural awareness. '
Additionally, embedding interdisciplinary con-
nections between music and other art forms,
such as dance, theater, and visual arts, can en-
hance the overall arts education experience by
encouraging pupils to think about the creative
process holistically.

Ensuring equitable access to music educa-
tion is another important consideration in the
integration of music pedagogy into arts edu-
cation. Providing all pupils, regardless of their
socioeconomic background, with opportunities
to engage in meaningful musical activities

15 CSIKSZENTMIHALYI, M. Creativity: Flow and the

Psychology of Discovery and Invention. New York:
HarperCollins, 1996, p. 126.

16 CAMPBELL, P. S. Music, Education, and Diversity:

Bridging Cultures and Communities. New York: Teachers
College Press, 2018, p. 73.
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requires adequate resources, including instru-
ments, technology, and trained educators."’
Teacher training and professional development
are essential for equipping educators with

the skills and knowledge needed to deliver
high-quality music instruction that inspires and
challenges their pupils.

Building strong partnerships with the com-
munity, including local musicians, cultural
organizations, and educational institutions,
can further enrich music pedagogy within arts
education programs. Inviting guest artists for
workshops, organizing field trips to concerts,
and establishing mentorship programs that
connect pupils with professional musicians can
ignite a passion for music and demonstrate its
relevance to both personal and professional
growth. Partnerships also provide pupils with
real-world experiences that enhance their un-
derstanding of the music industry and the vari-
ous career opportunities available within it.

Effective assessment in music pedagogy
involves evaluating both the process and the
outcomes of musical learning. Traditional as-
sessment methods, such as performance eval-
uations and written exams, are often used to
gauge pupils’ technical skills and theoretical
knowledge. However, music pedagogy also
emphasizes the importance of assessing cre-
ativity, effort, and personal growth. Alternative
assessment methods, such as portfolios, reflec-
tive journals, and peer assessments, provide a
more comprehensive picture of pupils’ musical
development.'®

Portfolios allow pupils to document their
progress over time, including recordings of
performances, compositions, and reflections on
their learning experiences. This form of assess-
ment encourages pupils to take ownership of

17 RUTHMANN, A., MANTIE, R. The Oxford Handbook

of Technology and Music Education. Oxford: Oxford
University Press, 2017, p. 68.

18 ELLIOTT, D. J. Music Matters: A New Philosophy of

Music Education. Oxford: Oxford University Press, 1995,
p. 183.

their learning and provides teachers with valu-
able insights into their individual journeys. Re-
flective journals, where pupils write about their
experiences, challenges, and achievements,
promote metacognition and help them develop
a deeper understanding of their learning pro-
cesses. Peer assessment, in which they provide
constructive feedback to one another, fosters a
supportive learning environment and helps to
develop critical listening skills.

The use of technology in assessment has
also become increasingly prevalent in music
pedagogy. Digital tools, such as recording
software and online platforms, allow pupils
to submit recordings of their performances,
receive feedback, and track their progress over
time. These tools provide opportunities for
more flexible and individualized assessment,
allowing teachers to assess pupils’ learning in a
variety of contexts and settings."’

While music pedagogy offers numerous
benefits, it also faces several challenges that
must be addressed to ensure its effectiveness.
One of the primary challenges is the lack of
funding and resources for music education pro-
grams, particularly in underprivileged commu-
nities. Limited access to instruments, technol-
ogy, and trained educators can hinder pupils’
ability to fully engage in music learning. Ad-
dressing these challenges requires advocacy at
the policy level to secure funding and support
for music education, as well as creative solu-
tions such as community partnerships and the
use of technology to expand access.

Another challenge is the need for ongoing
professional development for music educators.
Teaching music requires a unique combination
of technical expertise, pedagogical knowl-
edge, and the ability to inspire and motivate
pupils. Providing educators with opportunities
for professional growth, such as workshops,
conferences, and collaboration with peers, is

19 RUTHMANN, MANTIE, The Oxford Handbook of Tech-
nology and Music Education, p. 75-79.
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essential for maintaining high-quality music
instruction.”

Despite these challenges, there are also
numerous opportunities for innovation in mu-
sic pedagogy. Advances in technology have
opened up new possibilities for music educa-
tion, such as digital composition tools, virtual
instruments, and online learning platforms.
These tools can enhance the learning experi-
ence, making music education more engaging
and accessible for pupils. Additionally, the
growing recognition of the importance of so-
cial-emotional learning in education aligns
well with the goals of music pedagogy, provid-
ing an opportunity to position music education
as a key contributor to pupils’ overall well-be-
ing.

Music pedagogy plays a critical role in
the development of pupils across cognitive,
emotional, social, and creative domains. By
employing diverse pedagogical approaches,
such as the Kodaly, Orff, Suzuki, and Dalcroze
methods, music educators can create rich and
engaging learning experiences that foster pu-
pils’ musical abilities and support their overall
development. Empirical research supports the
positive effects of music education on memory,
emotional intelligence, social cohesion, and
creativity. By adopting inclusive educational
strategies, providing adequate resources, and
advocating for the value of music in the curric-
ulum, schools can ensure that music pedagogy
remains a cornerstone of arts education. Ulti-
mately, a well-rounded approach to arts educa-
tion, with music as a key component, prepares
pupils for a lifetime of creative expression,
cultural appreciation, and meaningful contribu-
tions to society.

20 CONWAY, C. Curriculum and Assessment in Music
Education. Chicago: GIA Publications, 2015, p. 29.
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HE IMPACT OF MEDIA ON THE FAMILY

ENVIRONMENT

Marek Veverka

ABSTRACT: The aim of this thesis was
to identify the influence of media on the fam-
ily environment. Within the theoretical part we
present the issue of media and its influence on
the family environment. In the introduction, the
thesis identifies a basic theoretical overview of
parenting in the family environment. Later, the
thesis presents the issue of communication as
a fundamental component of family life. The
thesis also analyzes the issue of mass media as
a phenomenon of society. In the last chapter of
the theoretical part of the thesis, the thesis gave
a basic overview of the issue of media on chil-
dren and youth, characterizing the issue of pos-

itive use of media in the family environment.

KEYWORDS: Internet. Media. Media edu-

cation. Family. Press.

Media education in the family environ-

ment

Particularly problematic for parents in the
current era is becoming the function of creat-
ing children’s own skills to critically reflect on
and evaluate the quality of media information
and selectively apply media. In the aspect of

realizing the distinctive meaning to media and
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their products, children must learn to identify
significant media content that positively influ-
ence their individual growth but also recognize
negative media meanings on their own person-
ality and try to dispose of them in a responsible
way. Developing children’s skills to conscious-
ly and responsibly implement media, requires
the familia to define and convey the evaluative
assumptions that children will make in relation
to media disseminated objectives. Strengthen-
ing education for meanings in the family is the
essence of defining of these options applied by
children subsequently in assessing the value of

media intentions (Kacinova, 2018).

The familia is supposed to be the main envi-
ronment where the child learns about the risk of
uncritical access to media. First together with
parents and later individually, the child should
be skilfully critically evaluate what television
gives him. Parents should help children dis-
cover the abundance of and the importance of
media demand, pointing to the differential qual-
ity of watching TV should never be the primary
purpose of leisure time or identifying informa-
tion. On the primary side, parents are supposed
to create in children positive opinions towards
the given TV programs that give positive val-

ues, on the other side it is necessary for children

to cultivate views tending towards rejection of
television programs that degrade the individual
or encourage antisocial behavior (Israel, 2014).
Often parents may not even realize it, but in
their own families they apply media education
from the primary age of the child. Media edu-
cation is allowed to name also that children are
not given to watch many programs, that the TV
is not on during a collective meal, that many
newspapers are watched in the household and
not there is a status for the tabloid press. By this
and other meanings, parents give the own views
on the media. Whether these educational activ-
ities are conscious or unconscious, all these are
the main practices of parents to mediate as an-
other person children’s connection with the me-
dia. Families are placed in a mediating position

in this aspect.

However, the term mediation is mainly re-
ferred to in our context and in other countries
as the possibility of solving problem situations
with the implementation of another party, the
so-called mediator or as a procedure by which
the media show contact with social reality (Is-
rael, 2010). At the same time, however, the ed-
ucational need is shown by the media education
of “formative subjects”, practically parents.
Mainly by supporting the growth of their media
scopes, children will learn to freely and mean-
ingfully implement television. Media education
is applied depending on the development of the
media education system in a given country and
takes the form of many educational activities
(educational courses, such as media evenings
for the family) or methodological support (the
existence of specialised web platforms, internet

advisory portals, brochures, programme mes-

sages) (Kacinova, 2016).

Media education in familia should adequate-
ly include education to meanings in relation to
media and their producers and to encourage
children to be skilled to differentiate televi-
sion quality from television trash. It should be
stressed that the primary The weight of parental
mediation stands and stands on the individual
example of the parents. Parental mediation must
not be reformed into theoretical media lecturing
and moralising. Children should understand,
with the help of the familia, that a given (media)
fact may rarely fully grasp the factual reality. It
is therefore only a given picture of the cosmos
around us, whereby a given image can many
times be distorted, disjointed (Iloviecki, Zasepa,
2003). In the aspect of familia as the main so-
cialization-educational institution, the primary
possibilities of treating children and young peo-
ple with media, their goals and applied informa-
tional, virtually “situational” occasional lectur-
ing on mass media. Parents also perceive their
own children’s media actions mainly through
their own way of applying media and it mainly
didn’t realize it. However, especially in a famil-
iar environment, it is necessary consciously and
purposefully create a bond between children
and the media and their products. The function
of parents is try to build children’s skills to make
independent and responsible choices from the
media offer qualitative and significant contents,
or mainly to help them realize the given choice
(Kacinova, 2018). In media forms of foreign
media practice, virtually American provenance,
the concept of familial mediation (parental me-
diation) in the sense of activities when the par-

ent as another party - mediator enters into the
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bond between children and the media. The need
to bring the child-media bond entered the parent
as a mediator, stems from his reformed neces-
sities as the main educator who is aware of the
facts that the media are of considerable impor-
tance to children building attachment to them
and opinions about their purpose and content
(Israel, 2010). “The term parental mediation has
come to be applied appropriately in the context
of by watching television, but in recent times its
use is being extended to other mass media, ap-
propriately the web and computer games” (Isra-
el, 2010, p. 63).In terms of formative influence,
this is a long-term mission, the achievement of
which influences a number of interdependent

activities, mainly:
- Quality of familial significant upbringing,

- habitual patterns of media use in the family
by individual family members; and the ways of

their media behaviour,

- the factor of parents’ developed skills to
evaluate the quality of media content according
to the given requirements, especially from the
aspect of their actual and of potential formative
importance on the individuality of children - the
quality of other socialization and educational
traits outside the familial environment in which
the young person moves (the main function here
is occupied by the system of formal school ed-
ucation, but also socialization meanings in the

aspect of peer groups) (Kacinova, 2018).

One Dutch study indicates that vigorous me-
diation effectively eliminates the link between
the observation of news coverage with violent

connotations and the subsequent consequences
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of fear, anxiety and anger, especially in young-
er children (Buijzen, Molen, Sondij, 2007). We
disagree with the position that children should
not apply media at all. Conclusion of the tac-
tic in question, there is a strong possibility that
children will lack the necessary media ways,
keeping in mind responsible use. (On the cas-
es in question indicate the experience of the
familia and the educators.) Since the media is
a component of our existence, restrictive regu-
lations in the aspect of parental mediation are
not synonymous of the entire ban. However, it
is essential in their implementation that they are
balanced by the types of active mediation and
collective observation. Otherwise, there is a
danger of them will only be empty limits that
will only serve to be circumvented and violated.
Dialogue between parents and children and a
harmonious friendly relationship is a necessary
the possibility of the effectiveness of any type
of parental mediation (Israel, 2014).

Mass media as a phenomenon of society

Mass media may be characterized as “orga-
nized methods and technologies that make mass
communication possible” (McQuail , 2002,
p.31). They are a factor of communication that
transmit data in many forms for different pur-
poses. The media contribute to the socialization
of man, to his integration into society. Under
mass communication media we can include
both traditional and new possibilities, espe-
cially regular press, radio, film, television and
web. The media in a huge possibility influence
people’s understanding and may we apply them

to socializing institutions. They assign to given

gender-specific characteristics and examples of
action while presenting such social models that
people understand to be universally valid and
effective. At the core given patterns are differ-
entially understood in society by man and wom-
an, by man in the young, productive or post-pro-
ductive age (Horn4, 2014). The mass media are
becoming authorities on many topics for the
current generation of human existence. With
or without a given goal, they have an influence
on their thinking, transform attitudes into many
features of reality. Advertising and the media by
their own intention prevent the human individ-
ual from being himself, they have an enormous
impact on human existence, they impose their
own views on him “about the meanings, about
the quality of life.” Advertisement for young
people is the most controversial, “the child does
not have a realized value meaning, so to ad data
cannot direct critically. A child (of preschool
age) cannot yet distinguish fiction from fact, nor
differentiate the advertisement from the primary
program, respectively, does not understand the
given the function of advertising communica-
tion. The child listener does not only take up
examples of action, but fully trust the data re-
ceived in advertising (Rankov, 2002).

Mass media succeeds in effectively address-
ing Generation Y, they become serfs of TV and
the web. Young people do not form effective so-
cieties, they are more inclined to web links and
experience. We are regularly allowed to show
advertising “shots” in the media that have an
impact on the value system on people’s actions.
In the current era, we are exploring more and
more divorced or unmarried couples, abortion,

alcoholism and drug addiction, prostitution,

intolerant pregnancies or quite abandoned
juveniles. There is a growing misconception
among the younger generation opinion about
the human individual, freedom, love, famil-
ia, society. The older generation vigorously it
does not change habitual actions and attitudes
or axiological orientation. They know respon-
sibly identify with the media, differentiate be-
tween good and bad media targets (especially
in terms of the positive or negative impact on
their personality). They are increasingly diffi-
cult to influence and manipulate. In the current
era, therefore, the surveys targeting precisely
the kind of people of working and post-work-
ing age (Horna, 2014).

It is necessary to mention the fact that mass
communication meanings give positive as-
pects as well, as they contribute to informa-
tion and dialogue in a very important way.
They can create stimulus to charitable feel-
ing, expansion of consciousness, relaxation.
Advertising and mass media how actionable
communication aspects can become a factor
in strengthening communication in families,

or other social ties (Aufenanger, 2004).

But the truth is that the main generation
only then can state its own action as appro-
priate if it is more effective than in the last
generation, and if laid the foundation for the
next generation to be more effective from it.
Cooperation generations, the transmission
of an effective and valuable tradition can be
effectively realized in family, in educational
institutions, through education and effective
communication (Horna, 2014). Not only does

the mass media manipulate, but they are in-
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herently manipulatable. It is in the interest of
any institution to maintain friendly ties with
representatives of mass media. Bad relations
with the media mean social suicide. Manipu-
lation from the aspect of institutions or certain
people is based on the need to secure a positive
reputation in society. In the present case, the
media are not informed in their entirety, they are
denied specific information, only information
that is desirable is selected. In the eventuality
that the communication strategy fails, there is
also an overlay procedure, which consists in si-
lencing the problem by raising another problem
(Pristasova, 2005).

The mass media can and often do manipulate,
often to achieve huge publicity, to achieve that
their story is good enough, the most effective,
most appreciated. On the other hand, the media
also want to be manipulated, especially by em-
ployees from the topic of public relations. It fol-
lows practically from the aspect of the subject
to be a company understood positively, includ-
ing neutrally. They certainly have no interest in
negative publicity. At to ensure a positive image
in society when implementing public relations
factors they choose only desirable data, give in-
complete information, including withholding a

component information (Chudinova, 2016).

Types of media

We recognize several forms and types of
media: Electronic mass media carries data in
communication in such a way that the data
transmitted in the form of web and magnetic

(electromagnetic) interaction fields. Electron-

THE IMPACT OF MEDIA ON THE FAMILY ENVIRONMENT

ic mass media are not procedures applied only
with electronic transmission data in the form of

electromagnetic signal generating factors.

Technical apparatus

The electronic medium is only an aspect
through which electronic communication is
applied. Electronic mass media are quite chal-
lenging organizational forms of skilled coping
procedures technical, programmatic and eco-
nomic issues related to the identification and
processing of data, their encoding, electronic
transmission and reception. These undertakings
have the form of business firms with an estab-
lished personal and technical mission, acting
outwardly as components of social life. These
are either radio and television organizations, or
identical businesses, say telecommunications
organizations, production studios, engaged in
the production, including retransmission of pro-

grammes for huge audience (Mistrik, 2004).

Radio mass media

Radio broadcasting is targeted at the trans-
porte information by sound. It is an electronic
mass media of sound (acoustic, audio). From
this point of view, the data in question are neces-
sarily limited to those that do not have adequate
expressive Page. The overwhelming majority of
radio news takes the form of words spoken in
human voice, to which sounds (spontaneous),
movements (produced in the studio) and music
are given. An acoustic radio signal, because it

can only be received by hearing, does not em-

ploy human sight, and therefore possibly per-
ceive it positively also during the realization of
other activities. This characteristic of radio re-
ception is referred to as adjacency. From a data
processing aspect, radio technical equipment is
less problematic to external technical and orga-
nizational factors such as television (does not
need say light, recording apparatus, while hav-
ing both a small weight and a small electricity
consumption - low power consumption, they
comfortably overcome many obstacles, a tre-
mendous the quality of the record). The given
material is efficiently cut because it does not get
synchronization with the image (Bresotvansky,
2010).

Television mass media

Television broadcasting is targeted at trans-
port information in both image and sound. It be-
longs to the electronic mass-media image-acous-
tic (optical-acoustic, audiovisual). From this
aspect, the data are also given television broad-
casts collectively, because the attributes have
both optical and audio expressive Option. The
majority of television data is in the form of an
image (color, two-dimensional, practically and
kinetic), supplemented by words, tones, move-
ments and music. Optic-The audio signal of tele-
vision, if it is to be understood fully, requires an
aggregate concentration of the beneficiary and
it is not possible to implement any other more
problematic activities. This characteristic of
television broadcasting bring the listener during
his reception to isolation from the environment.
From a data processing perspective, it is televi-

sion equipment problematic enough to external

technical and organizational factors (the camera
needs effective visibility, must be close to the
object, has huge electricity consumption - huge
power input, conveniently distorts and reduces
the quality of record). The recorded material
must be problematically realized and visually
and audibly synchronize (Odalos, 2008).

That’s why television is distinctive:

- 1. Small promptness of capturing, imple-

menting and broadcasting information,

- 2. from the mental aspect by a greater dis-
tance from the information factor (non-contact,
the eye of the camera occurs practically behind

a glass wall),

- 3. thanks to the audiovisual record, how-
ever, it has a huge importance of truthfulness,
maximally reflects the actual reality, giving the
eventuality of revealing alongside the surface
of the target and its other aspects. Internet mass
media - Communication in the web aspect is
aimed at transport of data by image and sound
identically as in, for example, television broad-

casting.

At the differentiation from radio and tele-
vision broadcasting is, however, bidirectional,
i.e., binding, characterized by feedback. The
transmitter and the receiver are linked, they can
harmoniously send links. The receiver takes
from the broadcaster only what he chooses and
defines for him your own needs. He searches on
the web and on that page, he looks for what he

needs.
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The broadcaster, in turn, assesses the set of
needs from the receivers and formulates accord-
ing to them according to the offer. Sometimes it
requires feedback from recipients (e.g. in dis-
cussion forms on the suggestions submitted by
the broadcaster - the owner of the website, in
many private activities on shopping sites) (Tur-
an, Bratska, 2004).

The web has a huge range of data sources
like many other web mass media together and
hence has a major data saturation. As electron-
ic mass media, which implements a linear entry
to each interested party on both aspects of the
communication type (i.e., both the sender and
the receiver), the aim of information from all
factors of social life - from personal sources
to excessive transnational societies, from legal
to illegal sources, from technically underde-
veloped to quite sophisticated technologies al-
lowing to realize the main information systems
(Mistrik, 2004). There are two primary ways to
communicate on the Internet:

- Using the website (Wwww pages),

- e-mail. In addition, from their connection
there is a third aspect of communication namely
a discussion forum transported online, named
by the English the notion of a chat in which
many, not just two, discussants can participate.
The first two options are bidirectional, the third

is multipurpose (Mistrik, 2004).
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Telephonic mass media

Electronic communication in a telephone
connection has only some characters from the
previous three electronic mass media. The pri-
mary concepts that reported that all other elec-
tronic mass media, have proven themselves
wrong over time. Radio and television broad-
casts have left their own networks, as well as
expanded and improved them and started to dig-
itize them. In addition, there are a new network
- the web - which has already replaced and in
the future has the features of a total to replace
the telecommunications network, to take on its
own shoulders and other electronic mass media,
and giving systematically the services of radio,
television, web and telephone. Communication
by telecommunication networks can be unidi-
rectional - we can include pagers among them,
a device that receives data from a telecommu-
nications centre. Fixed and mobile telephone
networks implement traditional two-way com-
munication. With the rise of modern technical
equipment of telephone exchanges are also ap-
plied to conference calls, where practically con-
nects many subjects, so here the communication

is multipurpose (Brestovansky, 2010).

Multimedia mass media

The trend set appropriately in the sphere of
the web leads mainly for the implementation
of multimedia communication. Optimistic atti-
tudes say that at the present time, we are already
in that phase, but this should be taken with a
pinch of salt for now. Real multimedia will only

be available when many of these electronic the

mass media will unite in one stream in such a
vast quality as is eventual in present in their
separate existence. The necessary backbone of
multimedia will become the network web. It
will be necessary, however, to make the quali-
ty of the radio, but adequately television signal
transmitted over the web has equaled the qual-
ity of linear broadcasting. Similarly, the qual-
ity of reception in the last devices of the site,
in computers, to compensate for the reproduc-
tion of acoustics in the most effective radio and
acoustics and the form of television receivers.
At the same time, it is necessary that aggregated
telephone communication, both audio and visu-
al, can be applied via the web and at the same
time to ensure its seamless connection to mo-
bile telephony systems. Thus, in order to apply
a free passage from the fixed network to the mo-
bile network for a given client, which sits at the
computer at any time, but at any time he moves
and needs to ensure identical level of communi-
cation with the world (Mistrik, 2004).

Media functions

When we talk in aspect with the media about
their purposes, we examine what the media have
obey, what they really do and what is the mean-
ing of their existence. The functions of the me-
dia are being reformed depending on the type
of organization of society, cultural significance,
social, political and economic conditions. The
theory practically characterizes 5 primary func-
tions of media for society: information, context,
continuity, entertainment and mobilization.
Each of the purposes is given by opposing atti-

tudes that point to what a given function means

in practice. These Contradictory attitudes are
many times given as a dysfunction of the media.
In fact, the characteristic of the media is that
many times they themselves serve as a forum in
which topics are discussed. The main questions

are of the following kind:

- Should the media inform us as well as en-

tertain us?

- Does the media reflect the state of contem-

porary culture or create it?

- Do the media offer us a reasonably huge
list of attitudes representing aggregate political

spectrum or not? (Luha, 2013).

These questions, and appropriately the re-
joinders to them, define for us the goals of the
media. In the same way, these questions raise
themes and give them space to understand them.
In real form, they would it could be stated that
one of the purposes of the media is to raise and

realize themes about themselves.

Thus, the media are dynamically involved
in creating ideas about what they should imple-
ment (normative view), of what they implement
(descriptive view), and the end of the conclu-
sions also about what people think the media
apply (representative insight) (Burton, Jirdk,
2001)

The primary functions of the media include:
- information function,
- fun feature,

- cultural function,
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- social function,
- political function (Luha, 2013).

1. Informational function - Media gives the
audience the necessary data about the world,
helps the audience to realize your idea of the
news in the world, in geographical, social and
political signs. Information purposes create a
certain world view in the audience and in their

own way they give the audience.

2. Entertainment function - The media give
the audience distractions and entertainment.
Entertainment function give wholesome amuse-
ment and pleasure, divert the concentration of
the audience from serious social hardships and

inequalities.

3. Cultural function - The media give the au-
dience products in which our culture and media
become a component of that culture. In this as-
pect, they maintain the features of culture and
provide them. They pass these traits on to other

generations.

4. Social function - Media give the audience
patterns of life society its actions, social interac-
tion. Examples contribute to the socialization of
the human individual, give recipients with ideas
and connections, the understanding and mastery
of which helps them act effectively as members

of society.

5. Political function - The media give recipi-
ents an idea of political information, topics and
activities. This notion allows the audience to
understand how in their societe politics works
and how it is necessary to behave in the po-

litical process in order to be the process more
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constructive. The idea gives the illusion that
the beneficiaries are involved in political pro-
cedure, but in real form it gives them the au-
thority of those who existence are decisive. The
media are skilled at influencing social opinion.
This means, that they are skilled at denying con-
centration to something about which society has
until then has not thought about and can suggest
possibilities of how to view the topic in ques-
tion (Burton, Jirdk, 2001).

Old versus new media

Although remediation does not immediately
dispose of the old media, it is practically a pro-
cedure irreversible. If the old medium is targeted
by the arrival of its own offspring, it will never
be what it was in the past. The printing press
did not abolish handwriting, practically, in that
printed books were quite cheaper than manu-
scripts, it may have increased the importance of
literacy, so that in consequence a thanks to the
printing press, practically many more citizens
wrote by hand than in the era of handwriting.
But the manuscript text almost never entered
the social circulation anymore, never - not even
in the phases of censorship - it was no longer the
article it was before the invention of the printing
press (Rankov, 2013).

Grusin states that “remediation is the uncon-
ditional meaning of any media, as it states that
“mediation of the real form is always also me-
diation of the next mediation” (Grusin 2004, s.
19). This means that every recording of a fact
on a medium (into a medium) is at the same

time a record of past media. Every television

report, apart from the record of any component
fact also captures and develops the past angst of
its own genre, each natural history the mono-
graph, in addition to analysing the phenomenon
in question, simultaneously replicates the form
or structure of past monographs. From this we
can further deduce that remediation is an inte-
gral component of any formal and technological
transformation in the media world, and there-
fore it is possibly declared that remediation is
synonymous with media development. The his-
tory of communication is (in addition to among
others) and the history of remediation (Rankov,
2013).

Remediation is not an isolated technolog-
ical procedure; it is always also in the social
Context. Primarily, the medium is directed to a
specific cultural situation, to specific commu-
nication ecology co-created by legacy media.
Innovative medium must be primarily directed
from the fact that human individuals are accus-
tomed to the old media, but at the same time is
already creating opportunities for new informa-
tion and media literacy. Remediation is reform-
ing the information procedure and habits of the
audience. N. Carr indicates how initially the de-
sign of primary print books set manuscripts and,
by analogy, the design of major online publica-
tion resembled printed books. Soon, however,
circumstances changed, so that at the same time
several print publications have an innovative
meaning reminiscent of the web. Magazines
and books are more colorful with a summary
of slogans and slogans, went to the forefront
of graphics, photos, quotes, length of the texts
in question is being shortened to suit the new,
web-bred audience (Carr 2010).

“Culture as a socio-cultural creation takes its
shape not only under the influence of politics,
philosophy or the economy of society, but un-
doubtedly also under the influence of technolo-
gies and new media applied to them” (Monaco
2004, p. 64). In this aspect, at the same time,
new media becomes a component not only of
the discourse on media as such, their visual es-
sence but systematically also the discourse on
connections, consequences and implications of

given forms of media (Hrdinova, 2013).

From the aspect of formative effects, both
traditional and new media can be understood
(analyzed by the prevalence of image and visu-
ality) as created boom factors Recipients. This
also highlights the issue of the reception of me-
dia content in many types and formats in the as-
pect of literacy. In the given sessions, one can
think many necessary but also complementary
and mutually reinforcing factors effective and

civilizational literacy (Hrdinova, 2013).

Since the invention of the printing press and
the whole expansion of literacy, the simultane-
ous acceleration of information production, dis-
semination, processing and storage, especially
in relation to new media and new information

and communication technologies (Sak, 2007).

New media have brought new genres to the
information and communication aspect, having
the essence of the shift from linguistic mean-
ings to semiotic and polysemic ones; texts si-
multaneously include new linguistic forms, new
grammar, in addition to linguistic and extralin-
guistic data, they demand a meta-language that
goes beyond the boundaries of innovative read-

ing and writing opportunities. The theory and

Marek Veverka

49



system of literacy require a different characteri-
zation and reconceptualization corresponding to
the eventualities of innovative media. Accentu-
ated is also the necessity of a transdisciplinary
relevance to the study of literacy as an aggre-
gate, a multidimensional, multi-significant and
multidimensional social factor (Zapotocna
2004).

Print

The press is the oldest mass-communication
factor, which was born at the end of feudalism,
when society needed an easier way of providing
information. And it was this provided for Gut-
tenberg’s invention of the printing press around
1454, for he realized to make an identical the
content reached the spatially dispersed recipi-
ent mainly in tens, then hundreds and eventually
millions of copies. It was a print that rarely ap-
peared on the market, which is why it was even-
tually given the term non-periodic. Its com-
plement, but at the same time its counterpart,
periodical press, which is the focus of attention,
appeared simultaneously in many European
countries, but only practically one hundred and
fifty years later. The reason behind this is that
a given kind of press, published in systematic
forms, was born only at the time when the it is
social necessity, i.e. when it became news (as
the then primary journalistic factor of the news-
paper) goods, that is to say, if there was any one
who had the foresight to pay for it, for she had
for him the meaning of life. This “someone” was
a representative of the so-called middle nobili-
ty, who needed market data - first foreign, then

domestic. At the beginning of the 17th century
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a periodical press was born to supplement the
non-periodical one, so that the two its factors
became for almost four hundred years, practi-
cally until the beginning of the 20th century, the
main, and virtually exclusive mass communica-
tion factor (Vojtek, 2011).

Oral culture texts were appropriately di-
rected to manuscripts, manuscript texts were
directed into letterpress. The printed text has
been remediated many times into other media
- theatrical, radio and film adaptations, but he
wasted himself on the form of the written text.
The book is unchanged, resisted remediation.
The initial website, however, was in text form,
and this is mainly because text is easier to digi-
tize than portraiture and sound. In previous for
decades, there have been periodic reports of
the endangerment of books and reading. Once
went to the forefront comics, later radio, film
and television, and then video games. None of
those things were not confirmed, because film,
television or radio were allowed to displace the
book, but not to replace it. The replacement of a
printed book can only be a medium skilled in re-
mediating the text, but at the same time leaving
it the form of the text. The computer is allowed
to do this, which is a testament to its versatility.
Typically, however, it decades since the advent
of general computer technology, there have been
readers electronic books as specifically imper-
fect apparatuses with rather limited functions.
Devices implementing so-called electronic ink
practically show up signs of monofunctional
forms of printed books (Rankov, 2013).

The newspaper and magazine press, as a

component of the periodical press, have a fairly

identical, but at the same time, however, they
differ. While newspapers are virtually the sum
total of creative journalistic activity, which
takes the form of an individual (the realization
of journalistic speech, individuality, i.e. news as
such) and group (the realization of a journalis-
tic summary or printout as a form of journal-
istic and non-journalistic news, i.e. individuals
that are not journalistic procedures, but they
are the aggregate of other forms of activity),
this is not the case for journals. Form journals
“transcends” journalism and belongs to science
(e.g. Bratislavske lekarske listy), or into art (e.g.
Slovenské pohlady). They have practically the
formal form of magazines like such, belong to
the periodical and magazine press, but do not
belong to journalism, because only some fea-
tures of journalistic activity are applied in their
production, they would name we are exter-
nal to them, but their core, their target are not
journalism, but science, respectively art. That’s
why possibly to give legitimate information
about journalistic and non-journalistic period-
icals (magazines) Press. We would therefore
also into the necessity of a necessary textbook,
and a primary one of its own kind in our coun-
try, they did not apply either the artistic or the
scientific press. Practically, the very use of the
word “press” is revealing, that its authors felt
that there was something almost “off” (Reifova
et al., 2004).

A newspaper is a news publication that re-
ports on current social events and journalism (or
thought or opinion forms) takes views on it in
order to society could target or mainly entertain
itself through the given factors. Accordingly, we

know newspapers for the elite (Elite Press), re-

spectively for the masses (Mass Press), in our
country also named tabloids. They are mainly
general, specific and specialised in nature. They
are published regularly (even many times, dif-
ferent editions), several times a week, some-

times less frequently.

In addition to journalistic news (also visual,
including color), the texts give non-journalistic
(e.g. art), especially advertising, which allows
them to be sold at a lower price than their pro-
duction expenditures (Vojtek, 2011).

They are divided into programme blocks,
types (of which mainly the lifestyle theme has
recently come to the fore), often with its pagi-
nation. They have a typical newspaper format:
global (broadsheet), central European (Berlin-
er), tabloid, resp. “condensed’), wrapping into
many columns, based on the so-called news-
print. They are specifically bound. In contrast, a
journalistic magazine is a print media that either
does not give news, or only to a small extent,
but builds on Journalism. It is mainly of special-
ised importance, although mainly in the past it
was also published general periodicals of a giv-
en type. In addition to journalistic news, there
are more than newspapers of non-novelist texts.
Also, in the magazine a substantial position is
occupied by advertising of many forms. The
content is also divided into thematic aspects,
which, however, do not have their Pagination.
The variety of formats makes it difficult to sort
them for meaning. It is mainly wrapped in a sin-
gle column. And it is published on quality (usu-
ally chalk) paper, which allows identical repro-
duction of the visual templates. The unbound

magazine is exception (Reifova et al., 2004).
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THE EURCPEAN UNION'S POSITION IN MIGRALTON

/uzana Budayova

Abstract: The presented paper identifies the
impulses of European integration in the process
of migration policy of the Slovak Republic. The
author analyses the process of migration and
acculturation, which is an inevitable process of
clashes between two cultures in which cultural,
social, societal and other changes take place in
the life of a person and his/her immigrant fam-
ily. The paper also depicts the factory effects of

migration on the individual and the family.

Key words: migration, integration, accultur-

ation, adaptation

The initial impetus for European integration,
which resulted in the European Union as it is to-
day, was undoubtedly the cooperation of mem-
ber countries in the economic sphere and the
creation of a single European market without
barriers and freedom of movement. The Schen-
gen area was created, which includes the terri-
tory of all EU Member States. On 14 June 1985,
the Schengen Agreement was signed in Schen-
gen between the governments of the States of
the Benelux Economic Union, the Federal Re-
public of Germany and the French Republic on
the gradual abolition of controls at their com-

mon borders. Expanding economic cooperation,

THE EURCPEAN UNION'S POSITION IN MIGRATION

economic growth created the conditions for the
introduction of the right of free movement of
persons in the European area.! Free movement
is one of the four fundamental rights of Euro-
pean Union citizens, already enshrined in the
1952 Treaty of Rome establishing the European
Community, and one of the instruments for es-
tablishing and strengthening the common inter-
nal market within the EU.?

Achieving full freedom of movement meant
removing the various technical legal and ad-
ministrative obstacles to the joint employment
and establishment of nationals of one Member
State in another. Elimination of controls at inter-
nal borders between Member States and within
the Schengen area, in the tax system. Creating
equal working conditions for labour migration
in employment, pay and freedom of estab-
lishment. In the integration into the social and
health systems. Free movement meant the right
to travel, to reside while working, but also to
remain in the territory of the Member State after
work, subject to certain conditions. Migration
was initially mainly aimed at creating condi-

tions for economically active people. Gradual-

1 BOLECEKOVA, M. Dimenzie obgianstva Eurdpskej
unie. Banska Bystrica: Belianum. UMB, 2013, p. 62.
2 BOLECEKOVA, M. Migra¢na politika, 2010, p. 63.

ly, conditions were also eased for people living
independently, pensioners and students. A ma-
jor turning point in the issue of free movement

came with the adoption of the Maastricht Trea-

ty.?

The Maastricht Treaty has expanded coop-
eration between European countries in many
areas. A common foreign and security policy
was introduced to preserve the Union’s com-
mon values, fundamental interests and inde-
pendence. In the interests of the security and
protection of European citizens, the Treaty in-
troduced close cooperation in the field of justice
and home affairs. “The Maastricht Treaty was
signed by 12 countries on 7 February 1992. The
Treaty entered into force on 1 November 1993.
This officially established the European Union.
Since then, 16 more countries have joined the
EU. Today it has 27 member countries, after the
United Kingdom left.*

The abolition of border controls at internal
borders between Schengen countries has led
to a strengthening of protection and control at
external borders. Precise rules on the entry and
movement of not only EU citizens but also cit-
izens coming from third countries have been
defined. The necessary travel documents, valid
visas, sufficient financial resources and criminal
integrity were conditions for entry. All states co-
operate on border protection. They are involved

in a system called the Schengen Information

3 KUNOVA,V. SVITANA, R. Vol'ny pohyb 0s6b a uzna-
vanie kvalifikacie v prave Eurdpskej Ginie. Banska Bystri-
ca: PF UMB, 2006, p. 274.

4 BARSOVA, A., BARSA, P. Pristéhovalectvi a liberal-
ni stat: imigracni a integracni politiky v USA, zapadni
Evropé a Cesku. Brno: Masarykova univerzita, 2005, p.
308.

System and the European Agency for the Man-
agement of Operational Cooperation at the Ex-
ternal Borders of the EU Member States and

Schengen Area States.’

Immigration from third countries affects
all EU Member States, which is why Member
States have decided to build a common mi-
gration policy. The main objective is to better
manage migration flows, embodied in the three
principles of protection of vulnerable groups
of immigrants, partnership with third countries
and solidarity between Member States. Immi-
gration policy is a dynamically developing area,
despite the fact that the Member States are find-
ing it difficult to relinquish their powers in the
area of immigration of third-country nationals.
From the outset, the European Union has distin-
guished the nature of migration and, while it has
been in line with its interests, has encouraged la-
bour immigration, migration based on the right
to family reunification, migration based on the
right to family reunification, migration based on
the right to family reunification and migration
based on the right to family reunification.® II-
legal and irregular migration is one of the big-
gest challenges facing the European Union to-
day. The Member States are unable to combat
irregular international migration on their own.
The European Union as a whole is capable of
effectively combating this phenomenon of our
times and curbing it, in particular, through an
effective return policy with full respect for fun-

damental rights.

The migration crisis that culminated in 2015

5 BOLECEKOVA, M. Migra¢na politika, pp. 61-64.
6 BALGA, J. Systém schengenského acquis.Bratislava:
Veda, 2009, p. 221.
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has highlighted the need to take new steps in the
area of immigration. A comprehensive Europe-
an immigration policy that is forward-looking
and based on solidarity is one of the European
Union’s main objectives. The purpose of im-
migration policy is to establish a balanced ap-
proach to dealing with legal and illegal immi-

gration.’

Migration policy of the Slovak Republic

International migration at the end of the 20th
century has reached global consequences and
affects all countries of the world and every in-
dividual. It was also caused by the fall of the
Iron Curtain in the post-communist countries.
This opened up the migration route from East to
West. Slovakia became a transit country. Under
communism, it was predominantly an emigra-
tion country. Migration was under state control.
It retains its character as a transit country even
today, but by improving its economy it is gradu-
ally becoming an emigration country. In order to
avoid or make the most of the negative effects,
states are formulating their migration policies in

all areas of society.®

The Slovak Republic as a young state had to
react and face the increasing migration flows
into the country and emigration from its terri-
tory soon after its establishment in 1993. The
territory of Slovakia has experienced popula-
tion movements throughout its history within

various state formations, due to its location in

7MARION SCHMID D. Pristahovalecka politika. https://
www.europarl.europa.eu//factsheets//sk/sheet/152/prista-
hovalecka-politika/

8 BOLECEKOVA, M. Migra¢na politika, p. 83.
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Central Europe.’

As an independent state, it had to deal with
migration policy, among other important exis-
tential issues. Resolution of the Government of
the Slovak Republic No. 846 of 1993 adopted
the Principles of Migration Policy of the Slovak
Republic, which included the obligation of the
state to preserve basic human rights, respect for
international law, coordination and control of
migration, assistance to migrants and emigrants

according to economic possibilities.!°

Several ministries are involved in all mi-
gration tasks. On 13 July 1993, the Migration
Office was established by a resolution of the
Government of the Slovak Republic, which is
currently one of the organisational units of the

Ministry of the Interior."

The Migration Office ensures and performs
tasks in the field of: development of asylum
policy and partial migration and integration
policy of the state; coordinates the develop-
ment of strategic plans of migration policy of
the Slovak Republic, such as the current valid
migration policy of the Slovak Republic with a
view to 2020; preparation of a new migration
policy until 2025; decision-making in adminis-
trative proceedings related to granting asylum,
granting subsidiary protection and providing
temporary shelter; including legal representa-
tion of the Ministry in asylum matters; analysis

on migrants’ countries of origin, reasons for mi-

9 MANN, A. B. Multietnické Slovensko ako ddsledok
migréacii. In BENDIKOVA, M. Medzikultarny dialog a
migracia. PreSov: Vydavatel'stvo Michala Vaska, 2008,
pp- 30-53.

10 Slovenska migracia. www.slovenskamigracia.sk/sk/
11 BOLECEKOVA, M. Migra¢na politika, p. 89.

gration; setting up asylum facilities and ensur-
ing that their total costs are covered, including
social work in asylum facilities; in the field of
cooperation with institutions and organizations
at national and international level, responsible
for the activities of the Steering Committee for
Migration and Integration of Foreigners in the

territory.'?

The Slovak Republic is a sovereign, dem-
ocratic state governed by the rule of law. It
recognises and observes the general rules of
international law, the international treaties by
which it is bound and its other international ob-
ligations."? It is an EU member country. It fully
shares and supports common action on migra-
tion issues and is working with all EU member
states to establish an effective, humanitarian
and safe migration policy, as well as to monitor

migrant trafficking.'

The migration process and acculturation

Migration would seem to begin when mi-
grants arrive in a country. However, migration
is a decision-making process that begins in the
home country and can be divided into three
stages. The first is the pre-migration phase,
which involves determination, decision, consid-
eration of the pros and cons that can be expected
and preparation. The second phase involves the

preparation of the journey and the actual imple-

12 MV SR. Migra¢ny trad. https://www.minv.sk/?mig-
racny-urad-mv-sr/

13 Ustava Slovenskej republiky. https://www.zakonypre-
ludi.sk/zz/1992-460/

14 MZV SR. Migra¢na politika. https://www.mzv.sk/de-
tail-aktuality/-/asset_publisher/Hp2qxsn2Z6I15/content/
migracna-politika-eu/

mentation of the migration by march or trans-
port. It is the relocation from the home country
to the new host country. The third phase involves
living in the new country. Familiarising oneself
with the new environment, new culture and new
way of life. It also means the absorption of mi-
grants by the new society and learning the social
rules and new roles that are characteristic of the

new society.'

The decision to move to a new country is a
very important thing and a big responsibility.
Such a decision is not made by the individual
alone. It is the result of conversations with a
partner, with children and the influence of fam-
ily. In many cases, the community of extended
family, the circle of friends, friends and mem-
bers of various clubs, as well as the influence
of the whole local community, intervene in the

decision-making process.“!¢

,, An interesting fact when deciding to mi-
grate when two spouses and their children are
together. It is a very stressful time and very
much depends on whether they are both equally
in agreement and excited about the migration,
or only one partner. A very important consider-
ation in the decision making process that affects
the initial stress and lower level of support is the
decision to migrate already permanently or only

temporarily for a period of time.*!” ,, Migration

15BHUGRA, D. COCHRANE, R. Psychiatry in a multi-
ethnic context. Psychiatry in Multicultural Britain. Lon-
don, GB: Gaskell, 2001, pp. 6-17.; BHUGRA, D. BE-
CKER,M. Migration, cultural bereavement and cultural
identity. World Psychiatry, 4(1), 2005, pp. 18-24.

16 ADAMS,]J. ,,This is not where I belong !*“ The emotio-
nal, ongoing, and collective aspects of couples” decision
making about where to live. Journal of Comparative Fa-
mily Studies, 35(3), p.459-484. JELENOVA, I. Interkul-
tarne interakcie a migracia. Kogice: UPJS, 2017, p. 27.
17 TABOR, A.P.MILFONT,T.L. Family social support
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is not a one-off event ending with settlement in
the destination country. It is an ongoing process
that may be revisited and reconsidered several
times over the course of a lifetime, influenced
by a variety of circumstances, both external and

internal.'®

The third phase, acculturation, involves
the process of psychological and sociocultur-
al adaptation to a way of life in a new country
and culture. Acculturation is that phenomenon
which results when groups of individuals hav-
ing different cultures come into continuous con-
tact with consequent changes in the original cul-
tural patterns of one or both groups. This creates
a process of cultural change and assimilation,

which is sometimes a phase of acculturation.

Acculturation is a social process in which
cultural change occurs through the sustained
contact of two or more cultures. It involves
the adoption of certain elements from another
culture, as well as their rejection, exclusion or

transformation.?®

It is the influence of the surrounding cul-
ture where changes in behaviour, attitudes, val-
ues occur, but it also has an impact on cultural
identity. It is the rejection of a foreign culture,
the maintenance of one’s own, and finally the

succumbing to the dominant culture. Accultura-

during the predeparture period: The experience of Bri-
tish migrantp.International Journal of Psychology, 48(3),
2013, pp. 291-299.

18 RYAN, L. SALES, R. Family migration : the role of
children and education in family decision- making stra-
teges of Polish migrants in London. International Migra-
tion, 51(2),2013, pp. 90-103.

19REDFIELD, R. LINTON,R. HERSKOVITS,M.J. Me-
morandum for the study of acculturation. American An-
thropologist, 38(1),1936, p.149

20 PRUCHA, J. Interkulturni komunikace. Praha: Grada,
2010, p. 55.
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tion is the interaction of different cultures. ‘The
consequences affect both groups. The greatest
impact is on the non-dominant group and its
members. Changes in individuals occur in be-
havioural repertoires. Changes in the group are
manifested in the social sphere, structures, insti-

tutions and cultural practices. ?!

Accompanying migration is acculturation
stress. It occurs when relocating to a new coun-
try and is manifested mainly by deterioration
of the condition, especially in the psycholog-
ical and physical spheres. Such a reaction is
natural and manifests itself precisely when an
individual comes into contact with another cul-
ture. The outlook on behaviour and life that was
commonplace in his culture may not be natural
in the new culture. There is a compromise be-
tween the two cultures. These are changes that
are quite normal and changing. They are words,
gestures, customs or even norms of life that
have been acquired while living in the native
country. The stress of adaptation can be positive
(in new opportunities) but also negative(when
dealing with discrimination).?? Typical reactions
to acculturative stress include: anxiety, home-
sickness, depressive reactions that are associat-
ed with feelings of alienation and hopelessness,
susceptibility to illness, and psychosocial mal-

adjustment.” Typical symptoms experienced by

21 BERRY, J.W. Acculturation: Living successfully in
two culturep.International Journal of Intercultural Rela-
tions, 29(6), 2005, pp. 697-712.

22 JELENOVA, 1. Interkultirne interakcie a migracia.
Kogice: UPJS, 2017, p. 31.

23 SCHMITZ, P.G. Individual differences in accultura-
tive stress reactions: determinants of homesickness and
psychosocial maladjustment. In M. van Tilburg, Vinge-
hoets, A. Psychological Aspects of Geographical Movep.
Homesickness and Acculturation Stresp.Tilburg, NL:
Amsterdam academie Archive, 2005, pp.91-103.

people also include psychological disturbances
such as depression, insomnia, difficulties in re-
lationships with other colleagues who are car-
riers of a different culture and customs, insecu-
rity, non-acceptance, misunderstanding of work
and social roles, shock and disgust caused by
cultural practices that are typical of the host cul-
ture, and lingering homesickness.?* The impact
of the concomitant phenomena of acculturation
and how it affects and influences individuals
depends on biological factors (physical condi-
tion), interpersonal factors (age, language pro-
ficiency), independence and ability to accept
different circumstances, personal experience of
living abroad or the experience of other family
members and, of course, the presence of com-
munities made up of migrants of the same na-
tionality. Acculturation represents not only the
changes that the new environment exerts on the
migrant, but also the migrant’s ability to accept
and cope with the challenges he/she has to face
in the new culture. The acculturation model
presents two dimensions in which the original

culture meets the new culture.?

The first points to the retention or loss of
indigenous culture and identity in the new cul-
ture. The second the participation or acceptance
of aspects of the new culture. From the immi-
grant’s perspective, acculturation means assim-
ilation. We speak of it when an individual loses
his or her original culture and identity and gains
a new one. Integration represents an individu-

al who seeks to preserve elements of his or her

24 MAUDE, B. Mananging Crosss-Cultural Commu-
nication. Principles end Practice. London,UK: Palgrave
Macmillan, 2011

25 JELENOVA, I. Interkultarne interakcie a migracia, p.
34.

original culture while engaging and participat-
ing with the new culture in a meaningful way.
In the case where they are trying to maintain
their culture but at the same time are separating
themselves from the new culture, avoiding con-
tact with the indigenous population, we speak of
separation. Many immigrants give up their cul-
ture, forgetting their roots, but they do not adopt
the new culture either. In this case, we speak of
marginalisation.”® The adaptation of migrants is
an important part of the encounter between two
cultures. The choice of an appropriate strategy
in a new environment is very important. Inte-
gration and assimilation prove to be the most ef-
fective methods. In these methods, individuals
showed higher life satisfaction and self-esteem.
Individuals for whom the choice was separation
and marginalization showed higher antisocial
behavior, displays of aggression, acting against
norms, drug and alcohol use, which are associat-
ed with the loss of their culture and memories of
it.?” The adaptation of migrants in a new country
depends very much on how they themselves ap-
proach it. It depends on their linguistic aptitude,
their view of a new country with a new culture
and values as their future homeland or as a way
to take advantage of a mere social system with
the benefits it offers. It depends very much on
the immigrants’ age, education, but also on life
and work experience. The second area of migra-
tion is the attitude towards immigration in the
host country. Attitudes can be positive, negative

or neutral. A society that will accept migrants

26 BERRY, J.W. Acculturation: Living successfully in
two culturep.International Journal of Intercultural Rela-
tions, 29(6), 2005, pp. 697-712.
27 BERRY, J.LW. HOU, F. Immigrant acculturation and
wellbeing in Canada. Canadian Psychology/Psychologie
canadienne, 57(4), 2016, p. 254.
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or a society that will not be open to receiving
migrants. Very many factors influence this. The
social and political situation, the general public
opinion and opinion on immigration, the nation-
ality and origin of the migrants, but also the skin
colour and cultural customs and values of the

immigrants.”

Areas of impact of migration

Ageing populations and low birth rates,
changing demands across society, growing
economies and economic development in coun-
tries across the EU are the reasons why migra-
tion is taking place on such a large scale today.
EU Member States, aware of the adverse demo-
graphic trends, are encouraging migration in or-
der to promote positive demographic trends and
social growth in this way.” Europe is a net re-
ceiver of migrants from third countries. Migra-
tion is now the main driver of population growth
in most EU Member States. In the future, it is an
area that will require a great deal of attention
and the right solutions, because it affects every
area of social and political life. The impact of
migration can be seen in the cultural, econom-
ic, economic and social spheres. In the current
period of economic growth, which is bringing
changes and is manifested in labour shortages
that are being addressed by encouraging labour
migration, there are areas where the impact of
migration is very strong. Both external migra-

tion and internal migration have both positive

28 JELENOVA, 1. Interkultarne interakcie a migrécia, p.
35-37.

29 JUSKO, P. Zaklady socialnej politiky. Banska Bystri-
ca: UMB, 2002, p. 98.
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and negative impacts.*

In today’s modern society, we are faced with
poverty. Poverty is a phenomenon that has its
historical causes, forms and consequences for
the individual, the family, the local communi-
ty and society as a whole. We can say that the
cause is the passive behaviour of the individual
or even of the whole community. The possible
remedy seems to be to activate behaviour and
to generate interest in participating in society.
Education is an important factor that influences
poverty reduction. It plays a decisive role, both
directly and indirectly, in shaping the conditions
of an individual’s or a family’s life. The link
between education and poverty is evident in a
number of countries, and the extent to which ed-
ucation affects poverty is also being studied in
Slovakia. Comparing the results, the higher the
level of education, the lower the poverty. On the
other hand, higher education does not automat-
ically mean getting a well-paid job. However,
educational attainment is one of the first prereq-
uisites for participation in society that an indi-
vidual can do to avoid poverty. Poverty of the
individual is linked to the impact on the whole

family.*!

There are many important factors whose
presence in a family is indicative of poverty
and its continued persistence. Factors affect-
ing life chances are: the cultural capital of the

family(education and sophistication of the par-

30 PALENIK, V. a kol. Strieborna ekonomika v
slovenskom, eurdpskom a svetovom kontexte. Rimavska
Sobota: LI- NOX. Bratislava: Ekonomicky tstav SAV.
2012, p.27.

31 MOZNY, 1. Sociolégie rodiny. Praha: Slon. Praha.
1999. GERBERY, D. LESAY, I. SKOBLA, D. Kniha o
chudobe. Bratislava: Faber, Priatelia Zeme -Cepa, 2007,
p. 26.

ents, support in preparing children for school,
support for their development and abilities. The
second factor is economic capital, which rep-
resents a good paying job and thus sufficient
funds to provide better living conditions and
an environment for learning. The third factor
is social capital, which consists of contacts, ac-
quaintances and friendships.’” Living in poverty
can be just one of a multitude of problems, start-
ing with lack of money for food, clothing, poor
housing, and eventually social exclusion. Even
in contemporary society, unfortunately, there
are still circumstances of genuine physical and
psychological poverty; whole groups of people,
but also individuals, lead lives unworthy of their
human dignity: they are plagued by loneliness,
isolation, rejection, discrimination.* Paid work
does not have to mean protection from poverty
and social exclusion. The labour market pro-
vides plenty of part-time, precarious jobs, but
with low pay, poor social security and poor
working conditions. This labour market set-up
contributes to the emergence of the working

poor.**

It is also called the new poverty - in-work
poverty. It is characterised by low income lev-
els. The breadwinners, despite working, live
below the poverty line. This is caused by infla-
tionary pressures, rising consumer prices, rising
housing costs, and the costs of starting a family.

All of this has a downward effect, even though

32 GERBERY, D. LESAY, 1. SKOBLA, D. Kniha o chu-
dobe. Bratislava: Faber, Priatelia Zeme -Cepa, 2007, p.
25.

33 JAN PAVOL II. vLaborqm Exercepp.Tmava: SSV,
1997, p. 17. HALUSKOVA, E. BOZIK,J. Chudoba,
spolocenské suvislosti a socialne politiky na jej odstrane-
nie. Bratislava: IRIS, Bratislava, 2015, p. 17.

34 DZAMBAZOVIC,R. GERBERY, D. Od chudoby k
socialnemu vyluceniu. In Sociologia,37(2), pp. 143- 176

nominal wages are rising, so real wages are fall-
ing. If this pattern of life is prolonged, social ex-
clusion occurs. Social exclusion is understood
as the inability of an individual to participate
in social, economic, political and cultural life
as a result of factors such as low income, poor

health, but also lack of education.®

The impact of migration on families

Throughout life, many socializing influenc-
es are involved in the formation of an individu-
al; the family plays a crucial and irreplaceable
role. It acts on him from the earliest age. The
impact is intense, strongly emotional, personal
and long-lasting. All this multiplies the severi-
ty of this influence. As the smallest social unit,
the family forms the most important relational
system for most people, in which the essential
aspects of the psychological development of all
members, and of children in particular, are real-
ised. The task is to provide the conditions for the
development and support of family members on
a social, psychological and biological level. The
family has always been a source of providing
for the biological needs of the child in all cir-
cumstances, with the simultaneous guidance of
his or her development into an integrated per-
sonality capable of living in society and passing
on its culture. The family is an open system that
functions in relation to the broader spectrum

of society, which is evolving. The family is the

35 HANTRALIS, L. Social policy in the European Uni-
on. Third Edition. New York: Macmillan, 2007, p. 304.
HALUSKOVA, E. BOZIK,J. Chudoba, spolo¢enské si-
vislosti a socidlne politiky na jej odstranenie. Bratislava:
IRIS, 2015, p. 121.
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basic unit of society.*® In Slovakia, households
with children are at the highest risk of pover-
ty, and the risk increases with the absence of
one of the parents and with the exclusion of the
parent(s) from the labour market. In Slovakia,
poverty is particularly higher in economically
weaker regions, which are often associated with
labour migration. The impossibility of finding a
job or a well-paid job at home or nearby forces
many parents to look for work outside the re-
gion in the capital or even abroad. They often
leave their families for long or very long peri-
ods. Thus, on the one hand, labour migration
contributes to reducing income poverty among
children, but on the other hand, it contributes to
an increase in the number of children living in
incomplete families or deprived by inadequate
family upbringing. The negative impacts on
children and family life and the tension between
the need to increase income and the need to care
for the family and household are the negative
values that labour migration brings. Many fami-
lies are threatened in this way and the only way
to improve the situation is to leave the family
and seek work further away from home through
migration. Migration thus has a direct impact on
the family and all its members, on the sustain-
ability of the family as a whole, the community

of man, woman and children.’’

36 KOTEKOVA, R. SIMOVA, E. GECKOVA, A. Psy-
choldgia rodiny. Michalovce: PeGas, Michalovce. 1998,
p- 8.

37 ANDRUCHOVA, J. BUTOROVA, Z. Situ4cia Zien
v okrese Humenné v kontexte migracie za pracou do
zahrani¢ia. In BUTOROVA, Z. (ed.): Tu a teraz: sondy
do Zien 45+. Bratislava: IVO. 2007; GERBERY, D. LE-
SAY, I. SKOBLA, D. Kniha o chudobe. Bratislava: Faber,
Priatelia Zeme -Cepa, 2007, s.17.
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THE POSITIVE EDUCATIONAL BENEFIT OF
SCOUTNNG IN 'THE FORMAION OF YOUIH

Marek Rambala

Abstrakt: Vychova a vzdeladvanie st dolezi-
té skutoCnosti pri formovani mladého cloveka.
V dnes$nom technickom svete moze byt dobrou
pomocou ako nezabudnut' na svet okolo nas
skautska formécia. Vyhodou skautingu je, ze sa
usiluje formovat’ ¢loveka nielen intelektualne,
ale chce z neho vychovat' ¢nostného Cloveka.
Tento ¢lanok sa pokusa priblizit’ pozitiva, ktoré
prave skautska formacia prinasa.

KPlucové slova: Skauting. Vychova. Vzdela-

vanie. Mladez.

Abstract: Upbringing and education are
important facts in shaping a young person. In
today‘s technical world, the Scout formation
can be a good helper in not forgetting the world
around us. The advantage of scouting is that it
tries to shape a person not only intellectually,
but wants to raise a virtuous person. This article
tries to approximate the positives that scout for-
mation brings.

Keywords: Scouting. Upbringing. Educati-
on. Youth.

Uvod

Sucasnu spolocnost’ definuje velky pokrok
najmd v technickej sfére. Bezpochyby je to
velkd pomoc, ktorda dokaze niekolkonasobne
zrychlit' rézne zauzivané cCinnosti. Ale treba
pamdtat’ aj na to, Ze to so sebou prindsa mnoz-
stvo rizik a nebezpecenstiev. Potrebujeme pre-
to predovsetkym mladym l'ud’om pripominat’
nevyhnutnost’ vediet mat’ technické veci pod
kontrolou. A niekedy je ve'mi dobrou pomocou
poukdazat’ na krasu zivota i bez réznych tech-
nickych vymozenosti. V tomto smere ma jedi-
necné postavenie skauting. Ide o dobrovolnu,
nezavislu, nepoliticki, neziskovli, no najmi
vychovnt organizaciu. Caro skautingu sa preja-
vuje prave v neformalnej zazitkovej edukacii,
¢asto bez pouzivania technickych vymozenosti.
V tomto spdsobe edukacie badat’ vel'ky prinos
pre dnesnu dobu v psychickom vyvoji mladych
I'udi. Priroda, vylety, tadborenie, sluzba, adrena-
lin, zazitky — to vSetko so sebou prinasa dolezi-
ty pozitivny aspekt dospievania. Hovori sa, Ze
skauting je pre vsetkych, ale nie pre kazdého.
Avsak to ¢o ponuka na poli rozvoja mladeze

.....

vychovavatelov.!

1 Porov. MARTINEK, D. Moznosti formovania mladeze
prostrednictvom skautingu - pozitivny prinos. Zéverecna
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Kratka historia a ideal skautingu

Skauting vznikol na zaciatku 20. storocia
a za jeho zakladatela sa povazuje anglicky
lord Robert Baden-Powell. Robert Baden-Pow-
ell (skratene Bi - Pi) sa narodil v Londyne 22.
februara 1857 ako Siesty syn profesorovi na
Oxfordskej univerzite Harry Baden-Powellovi
a dcére admirala Williama Henryho Smytha.?
Ako chlapec vynikal zvla§tnym citom k 'ud’om,
prirode, zvieratam a zivotu ako takému. Medzi
jeho volnocCasové aktivity patrilo stopovanie
zvierat, lov ryb, ucil sa nardbat’ so sekerou,
vytvarat’ rozne nendpadné pristreSky ¢i mies-
ta, z ktorych mohol pozorovat’ okolie, alebo sa
efektivne pohybovat’ v prirode bez toho, aby bol
spozorovany. U¢il sa taktiez pohybovat’ vo vode
a naberal namornicke skusenosti. Po skon¢eni
Skoly sa stal dostojnikom a pri svojich cestach
v inych kontinentoch ziskaval d’alSie skuseno-
sti miestnych domorodych skupin. V armade
taktiez poloval na vysoku zver. A ako sam
hovori, ,,byt" schopnym a pohotovym skautom
neznamenda len zabavu a dobrodruzstvo.‘? Vo-
jenské skusenosti zacal odovzdavat’ okoliu, na-
jméd mladym muZom. V angli¢tine slovo skaut
znamena aj prieskumnik. V arméade sa nim stava
vojak, ktory vynika svojou bystrostou a schop-
nostou preniknit’ na nepriatel'ské uzemie aby
informoval o jeho stave. Na uzemi Severnej
a JuZznej Ameriky, taktiez v Strednej Afrike
existovali tzv. mierovi skauti. Slo o l'udi scho-
pnych prezit' v nadro¢nych podmienkach dzun-
gle, dokdzali ¢itat’ informacie z prirody a tak sa
v nej 'ahko orientovat’, vedeli sa postarat’ o svo-
je zdravie za pomoci prirodnych materidlov. No
najmé $lo o l'udi ochotnych obetovat’ sa jeden
pre druhého.*

Za datum zalozenia skautingu sa poklada 15.
jul 1907, kedy sa B.P., spolo¢ne s 22 chlapca-

praca, TI SpiSské Podhradie, 2023.

2 Porov. Bi -Pi. [online] [cit. 22.12.2022] Dostupné na in-
ternete: https.//skautnz.sk/bipi/

3 POWELL, R. Skauting pre chlapcov. Bratislava: Slo-
vensky skauting, 2020, s. 8.

4 POWELL, R. Skauting pre chlapcov. Bratislava: Slo-
vensky skauting, 2020, s. 1.

mi, vydal na ostrov Brownsea, kde zrealizoval
prvy skautsky tabor. Nasledne po tychto tvod-
nych proklamaénych udalostiach vychadzaju
prvé clanky publikujice myslienky skautin-
gu. Tieto ¢lanky boli vydané v kniznej podo-
be s nazvom Skauting pre chlapcov.’ Mozeme
povedat’ Ze ide o zdkladnu skautska prirucku,
ktora poskytuje najmd praktické informécie
a vyjadruje tak ducha celej organizacie. Podla
doterajSich informacii sa moze zdat ze ide
o vylu¢ne muzsku zalezitost’, no onedlho v roku
1909 vznikaji aj prvé dievcenské oddiely a
skauting sa zacal §irit’ do celého sveta. Skautské
idedly boli doposial’ vStepené do viac ako 250
miliénov l'udi, ktori boli obohateni vychovou
tohto hnutia.® Aktualne existuje viac ako 57
milionov skautov na réznych tzemiach sveta.’
Skauti st zdruzovani pod orgdnom WOSM -
The World Organisation of the Scout Move-
ment (Svetova organizacia skautského hnutia),
so sidlom v Zeneve. Jej tllohou okrem zdruZo-
vania jednotlivych skautskych organizacii je
aj podporovat’ spolupricu na medzinarodne;j
urovni. Jednou z hlavnych iniciativ je tabor pre
Pudi z réznych krajin sveta s ndzvom Jambo-
ree. Popri tejto organizacii existuje aj asociacia
s ndzvom WAGGGS — The World Association
of Girl Guides and Girl Scouts (Svetova aso-
ciacia skautskych vodkyn a skautiek), so sid-
lom v Londyne, ktord uz z ndzvu uvadza, ze ide
o zdruzovanie mladych dievcat a zien.®

NanaSom uzemi sa skauting zacina objavovat’
niekedy okolo roku 1913, kedy bol v Komarne
zalozeny prvy oficialny skautsky oddiel. V roku
1914 sa konal zjazd skautov v Tatranskej Lom-
nici, na ktorom mali svoje zastupenie oddiely
zo Slovenska.” Velkt zasluhu na rozsireni tejto

5 Porov. KRYSTON, M. Edukdcia deti a mlddeZe vo volnom
Case. Banskd Bystrica: Univerzita Mateja Bela, 2003, s. 15.
6 Porov. KRYSTON, M. Edukdcia deti a mlddeZe vo volnom
Case. Banskd Bystrica: Univerzita Mateja Bela, 2003, s. 15.
7 Porov. Scouts. [online] [cit. 22.12.2022] Dostupné na
internete: https.//www.scout.org/

8 Porov. Who we are. [online] [cit. 22.12.2022] Dostupné
na internete: https.//www.wagggs.org/en/about-us/
who-we-are/

9 Porov. MIKLOS, J. S laliou v srdci. Presov: Slovensky
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organizacie ma cesky pedagdg Antonin Ben-
jamin Svojsik, ktory sa pocas svojho pobytu
v Anglicku (1911) obozndmil so skautingom
anasledne ziskal prava na preklad knihy ,,Scout-
ing for Boys* do ¢estiny. V roku 1912 vychad-
za jeho préca ,,Zéklady junactvi“ a v roku 1914
bol zalozeny spolok ,,Jundk — cesky skaut.”!”
V stcasnosti Slovensky Skauting formuje viac
ako 6000 clenov, organizuje vySe 120 letnych
taborov kazdy rok a je Cinny pri mnohych
inych podujatiach ako je napriklad roznédSanie
Betlehemského svetla.!

Edukaény vyznam skautskej symboliky

Délezitost” symbolov mdézZzeme vnimat’ v ro-
znych odvetviach. Od najznamejSej formy
v podobe erbov, znakov az po nov¢ firemné loga
¢i znacky. Zvicsa ide o jednoduchy obrazec
alebo hmotny predmet, vyjadrujici nejaka sku-
tocnost’.!> Stava sa akoby duchom informacie.
Podstata symbolu je, aby vyjadroval obsah aj
ideu danej veci. Ide o prvok, ktory spéja a vy-
jadruje hodnoty, ktoré v sebe ukryva.

Najznamejsi skautsky symbol je Talia,
ktora B.P. prevzal zo starych namornickych
map. ,, Baden-Powell prevzal laliu z kompa-
su ako symbol skautskej organizacie preto,
lebo skautovi ukazuje spravny smer a cestu pri
plneni jeho povinnosti i pri pomoci druhym. “"3
Skautsky znak obsahuje uz spominanu laliu,
kde trojlistok pripomina tri body skautského
slubu. V strede sa nachadza magnetick4 strel-
ka kompasu, ktord ukazuje spravnu cestu a stale
smeruje vpred. V hlbSom zmysle vyjadruje, ze
skaut sa nemé odchylit’ od cesty dobrych ¢nosti.

Zvysné dva listy sa sta€aji koncami ku stredu
znaku, ¢o znamena, ze odchylka od spravnej
cesty nevedie dopredu, ale naspit’. Celu laliu
obopina paska svornosti, ktora symbolizuje jed-
notu a bratstvo skautingu vo vSetkych kttoch
sveta. V slovenskom symbole skautingu sa na-
chddza aj znak Slovenska a to dvojkriz na tro-
jvrsite

Vyznamnejsi vplyv skautskej vychovnej
metody maju aj skautsky sl'ub a zdkon. Prave tie
su akoby nosnym pilierom skautskej metodiky.
Ich znenie je nasledovné.

Sltub: ,,Slubujem na svoju cest, zZe sa
vynasnazim zo vsetkych sil: plnit’ si povinnos-
ti voci Bohu a svojej viasti, pomdhat' v kazdom
case svojim bliznym, dodrzZiavat' skautsky
zdakon. “" Uz v prvom bode vyjadruje pozia-
davku, ktorej deficit badat’ najma na mladych
I'ud’och dnesnej doby. Boja sa zobrat’ na seba
isti zodpovednost’. Zabudajt, ze maji aj povin-
nosti. Skauting vSak pripomina aj najdolezite-
jSiu skutocnost, s ktorou sa Clovek stretava
- povinnost’ vo¢i Bohu a jeho vztah s Bohom.
Ide o povinnost’ transcendentnej trovne. Usi-
luje sa tak formovat’ nie len l'udské kvality a
charakter Cloveka, ale aj jeho duchovny rozmer.
Tato povinnost’ sa ma prejavovat’ v konkrétnom
nabozenstve. Skauting vytvara priestor na kon-
frontaciu sa s religiozitou a podporuje ¢lenov
v rozvoji a praktizovani ich nabozenského Zivo-
ta.'® VyZzaduje sa tu aj otvorenost’ adeptov prijat’
Boha ako osobu. Ak by niekto odmietal Boha
a nebol otvoreny ani jeho hladaniu, nemdze
zloZit’ uvedeny sl'ub a je na mieste sa pytat’, i
ma zmysel stat’ sa skautom a prijat’ tento zivot-
ny Styl."”

skauting, Vychodoslovenskd skautskd oblast, 2017, s. 11.
10 Porov. KRYSTON, M. Edukdcia deti a mlddeZe vo
volnom Case. Banskd Bystrica: Univerzita Mateja Bela,
2003, s. 16. i

11 Porov. NOVOTNA, E. Pedagogika volného Casu. Presov:
Rokus, 2017, s. 78.

12 Porov. JiZDNY, M. Slovenskd skautskd symbolika. Brati-
slava: Slovensky skauting, 2003, s. 11.

13 JIZDNY, M. Slovenskd skautskd symbolika. Bratislava:
Slovensky skauting, 2003, s. 48.

14 Porov. SVEDA, P. a kol. Novdcik. Bratislava: Slovensky
skauting, 2013, s. 28.

15 SVEDA, P. a kol. Novdcik. Bratislava: Slovensky skau-
ting, 2013,s. 17.

16 Porov. MAIDA, M. Rozjimanie a modlitba prihovoru.
Spisskd Kapitula: Naddcia kriazského semindra biskupa
Jdna Vojtassdka, 2024, s. 10-48. (Pomdcka pre rozvoj du-
chovného Zivot)

17 Porov. MITRIK, A. Slub srdce skautingu. Bratislava:
Slovensky skauting, 2019, s. 17.
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Zakon:

1. ,,Na skautovu cest sa da spolahnut.“
2. ,,Skaut je verny a oddany.

3. ,,Skaut je osozny a pomdha inym.
4. ,,Skaut je priatelom vsetkych ludi dobrej
vole a bratom kazdého skauta. *

5. ,,Skaut je zdvorily.

6. ,,Skaut je ochrancom prirody a cennych lud-
skych vytvorov.

7. ,,Skaut je poslusny voci rodicom, pred-
stavenym a vodcom. *

8. ,,Skaut je veselej mysle a rozvazny. *

9. ,,Skaut je sporivy a hospodarny. *

10. ,,Skaut je cisty v myslienkach, slovach

a skutkoch. “'®

¢

Skautsky zdkon je predstavenie desiatich
najpodstatnejsich bodov, ktoré hovoria o smere
formacie v skautingu. Pomaha ¢loveku na-
chadzat’ spravne hodnoty. Ku zaviznému
plneniu zékona sa skaut dobrovol'ne zavézuje
v skautskom sl'ube. Co sa podstaty zakona
tyka, tak je takmer rovnaky vo vsetkych bo-
doch po celom svete. Délezitym prvkom tejto
formacie je snaha pomdct’ mladému ¢lovekovi
vychéadzat zo seba - nebyt’ zamerany na seba -
prechadzat’ od sebectva, k sebadarovaniu. Ak
sa ma zamerat’ na seba, tak predovsetkym v
osobnej formadcii, aby dokdzal potom vyjst’ zo
seba a posluzit’ druhym. Prilisni zameranost’
na seba, niekedy az chorobnt - prejavujliicu
sa v narcistickej poruche, moze v istej miere
pomoct’ eliminovat’ aj formacia prostrednict-
vom skautingu."

18 SLOVENSKY SKAUTING. Stanovy Slovenského skau-
tingu. [online] [cit. 22.12.2022] Dostupné na internete:
https://www.skauting.sk/ustredie/dokumenty/stano-
vy-slovenskeho-skautingu/

19 Porov. MAHRIK, T., MAIDA, M., NOWAK, J., HLAD, L.,
KRUPA, J.: Theological reflections of narcissism. In: Acta
Missiologica. Bratislava : Vysoka Skola zdravotnictva
a socialnej prace sv. Alzbety v Bratislave. Ro¢. 18, ¢. 1
(2024),s.34-42.

Struktira a  programové  prvky
Slovenského skautingu

Zakladom celej vychovnej Struktury skau-
tingu je praca v skupinkach. Takato edukacia
ma vyhodu moznosti individudlneho pristu-
pu vychovavatela ku jednotlivym ¢lenom.?
Zakladnou skupinou je takzvana druZina,
ktora ma 5-8 c¢lenov. Na cele jednej druziny
je druzinovy radca. Zoskupené druZiny tvoria
oddiel, na ktorého cele je oddielovy vodca.
Viac oddielov spolo¢ne tvori zbor, za ktory
zodpovedd zborovy vodca. V pripade potreby
sa zbory mozu obratit’ na skautsku oblast’ pod
ktorti patria. Na cele oblasti stoji oblastny
vodca, ktory sa zodpoveda priamo nacelnictvu
slovenského skautingu.

Program prebieha najmé na trovni druzin,
kde je nesmierne dodlezita pravidelnost’ stret-
nuti. Najcastejsie je to 1x do tyzdna a druzinové
stretnutie by malo skonc¢it’ do hodiny a pol. Ak
sa aj detom program paci, predsa nie je dobré
stretnutia predlzovat’. Tak sa buduje motivacia
prist’ aj nabudtce. Oddiel so svojou oddielovou
radou vytvara program pre jednotlivé druziny.
Neraz ide o aktivity naro¢nejSie na pripravu.
Zvicsa to su etapové hry ¢i rozne duchovné
zamyslenia pre starSich. Taktiez sa konaju zbor-
ové, oblastné ¢i celoslovenské aktivity, ktorych
vyhodou je najméd obohacovanie sa so sklse-
nostami l'udi z inych oddielov a zborov.

Programové prvky st spdsoby, ktoré je mozné
vyuzit’ pri edukacii vo vSetkych oblastiach roz-
voja. Ide Casto o prirucky s presnym postupom
prace. Slizia ako pomoc pri tvorbe obsahu
programu a tvoria nenahraditelny inspirativny
prvok najmi pre vychovavatelov (radcov, vod-
cov). Na vyber je z r6znych stupiiov napredova-
nia, odboriek, vyziev, vol'nych programovych
modulov az po najvysSie ocenenia.

20 Porov. KRYSTON, M. Edukdcia deti a mlddeZe vo
volnom Case. Banskd Bystrica: Univerzita Matej Bela,
2003, s. 19.
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Stupne napredovania

Ide o zékladny kamen programu edukécie.
Nazvy priruciek sa stotoziiuju s pomenovania-
mi etdp, teda napredovaniami, ktorymi jednot-
livei €1 druziny spolo¢ne putuju. Obsahuju su-
bor uloh a aktivit, ktoré sa plnia dlhodobejsie,
a st urcené pre jednotlivé vekové kategorie.

«  VI&ia stopa (vicata a véielky od 7 do 10
rokov) — je prirucka pre najmladsich ¢lenov. Uz
na prvych strandch sa autor obracia na rodic¢a
a radcu, ktori maju diet’at'u pomahat’ kracat’ ce-
stou hier a aktivit zameranych na spoznavanie
prirody, orientovanie sa v réznych okamihoch
zivota. U¢1 ich samostatnosti a prvej zodpo-
vednosti. V prirucke st Clenovia sprevadzany
pribehom s postavami réznych zvierat dzun-
gle. Symbolickym rdmcom je Kniha dzungli od
Rudyarda Kiplinga. Rozvoj tela je podloZeny
prikladom Silného a zdravého leoparda Ba-
ghira. Rozvoj intelektu vynaliezavym hadom
Kaa. Formovanie charakteru muadrym me-
dved’om Balu. Citovy rozvoj cez verného a mi-
lujuceho munga. Starost’ o druhych 'udi cez po-
mahajticeho tulena. V prirucke sa nezabuda ani
na duchovny rozvoj, ktory je implementovany
pomocou priatela Boha sv. Frantiska.?! Co sa
skauting snazi vStepit’ tymto najmlad$im detom
najlepsie charakterizujii nazvy jednotlivych tém
prirucky, ktoré sa preberaju na jednotlivych
druzinovych stretnutiach. Ide o témy ako: Na
jedlo nehovorim fuj. Poznam pravidla cestnej
premavky. DokdzZem vyjadrit radost, smutok
i lutost.? Skauting sa snazi podchytit’ osobnost’
mladého ¢loveka este v jeho pociatkoch a pod-
porovat’ mladicky zapal sprdvnou motivaciou
k vyty¢enému ciel'u. Snazi sa rozvijat’ jeho sil-
né stranky k vac¢sej dokonalosti a slabosti pre-
konavat’ odhodlanou pravidelnost’ou. Formovat’
osobu pre sluzbu druhym, aby sme tak mohli
vSetci spolo¢ne budovat’ spolo¢né dobro.?

21 Porov. SLOVENSKY SKAUTING. Vi¢ia stopa. [online]
[cit. 1.1.2023] Dostupné na internete: https.//www.skau-
ting.sk/skauti/program/stupne-napredovania/vicia-sto-
pa/

22 Porov. SOPKO, P. a kol. Prirucka pre véielky a vicatd.
Bratislava: Slovensky skauting, 2013, s. 30 - 42.

23 Porov. POWELL, B. Rady skautskym vodcom. Bratisla-

e Novacik (pre vsetkych ¢lenov v skau-
tingu od 11 rokov) — je prirucka urcena pre l'udi,
ktori sa prvy krat stretli so skautingom alebo
prisli do veku, kedy s uzivanim rozumu vedia
zhodnotit’, ¢i sa chcu nad’alej vzdelavat a osob-
nostne posuvat’ v zhode s idedlmi skautingu.
Obsahuje teda zakladné informécie a snazi sa
poukdzat’ na uz spominané idealy skautingu,
zakladné hodnoty a zrucnosti. Novacik (tak sa
nazyva aj ten, kto sa rozhodol vydat touto ce-
stou) plni r6zne Glohy zamerané na integralny
rozvoj. V poslednej Casti, po splneni zaklad-
nych uloh tejto prirucky, je osoba podrobena
novacikovskej skuske, kde su ulohy vedomost-
né — poznat’ skautsky zakon, praktické — vediet’
nejaké uzly a zalozit’ bezpecne ohen v prirode,
a taktiez ulohy zazitkové — prejst’ na vypravach
20 km.

e Skautsky chodnik (skauti a skautky od
11 do 14 rokov) — je etapa skautského napre-
dovania zlozena z troch na seba nadvizujicich
priruciek. Zacina sa priru¢kou Prvy skaut, ktora
je urcena pre vekovu kategoriu 11 — 12 rokov. Po
jej absolvovani moze skaut prejst’ na druhy stu-
pent chodnika, konkrétne ku prirucke Nezname
cesty, pre vekovu kategoriu 12 — 13 rokov. Po-
slednou ¢astou a zaviSenim celého skautského
chodnika je prirucka Posledny vrchol pre deti
vo veku 13 — 14 rokov. Jednotlivé Casti su na-
planované tak, aby sa jednotlivo plnili zhruba
jeden rok. Zatial’ o v Prvom skautovi si vSetky
Casti statické a jednotlivec ich musi vSetky
absolvovat’, tak v poslednej Casti Posledny vr-
chol je uz istd dynamika vyberu a skaut moze
uprednostiiovat’ a sdm zhodnotit’ vyber kapitol
a aktivit, ktoré¢ splni alebo vynecha. Symbolic-
ky ramec v prvej prirucke je venovany zaklada-
telovi skautingu, Robertovi Baden-Powellovi,
kde on sam sprevadza skauta pri plneni r6znych
uloh. V druhej prirucke sa podl'a symboliky Sty-
roch svetovych stran skaut rozvija v charaktere,
sluzbe, zdravi a sile a taktiez v schopnostiach
a zru¢nostiach. Posledny vrchol je zamerany
na pomyselny vystup, kde sa skaut otestuje vo
vlastnej sile a Sikovnosti.**

va: Slovensky skauting, 2006, s. 62.
24 Porov. SLOVENSKY SKAUTING. Skautsky chodnik.
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* Rangersky horizont (rangeri a ran-
gerky od 15 do 18 rokov) — v tomto programe
maju skauti a skautky ovela slobodnejsi vyber
uloh a ciel'ov, ktoré¢ budu plnit. Jeho flexibilita
spoc¢iva v tom, Ze ho mdze plnit’ jednotlivec ale-
bo aj celd druzina. M4 tri zakladné Casti:

1. Osobny rast. Ide o vSeobecny rozvoj osob-
nosti v oblasti zruénosti, vedomosti ¢i charak-
teru. ,,Ranger* sa u¢i odovzdavat skusenosti
mlads$im ¢lenom a to v hesle ,, Ved' prikladom!*

2. Expedicia. Viacdiiova vyprava v priro-
de, ktort musi ¢len v konzultécii s oddielovym
vodcom napldnovat’ a vykonat'.

3. Projekt. DlhodobejSie zameranie sa na ak-
tivnu pomoc skautingu, prirode alebo verejno-
sti. V podstate ide o to, aby si skaut vyskusal
naplanovat’ konkrétny zlozitejsi projekt a po-
stupne prijimal ¢oraz vicsiu zodpovednost' za
svoje konanie. V tejto Casti sa zvicsa preukaze
schopnost’ jednotlivca vysporiadat’ sa s ekono-
mickymi prvkami ¢i schopnostou viest’ dialog
pri vybavovani roznych zaleZitosti.

V celej tejto prirucke ide symbolicky ramec
troSku bokom a vsetok obsah sa zasadzuje do
skuto¢ného prezivania v§ednych dni. Zameriava
sa na okolie v ktorom sa ¢lovek nachadza a na
veci, ktoré si mu dobré zname. Napriek tomu
sa snazi zamerat’ na hibku skutoénosti a tak sa
ranger pozera kdesi d’alej, az za horizont,” na
miesto dotyku zeme s oblohou.” V tejto etape
sa skaut rozvija v témach ako dobrovolnictvo,
Sport, demokracia Ci Zivotosprava.

* Roverska cesta (rover a roverky od 19
roku zZivota). V Slovenskom skautingu pozname
aj individualny program pre roverov, teda skau-
tov od 19 roku zivota. Ide o Roverska cestu,
ktora je zalozend na osobnom sprevadzani

[online] [cit. 1.1.2023] Dostupné na internete: https.//
www.skauting.sk/skauti/program/stupne-napredovania/
skautsky-chodnik/

25 Porov. Rangersky horizont. [online] [cit. 2.1.2023] Dos-
tupné na internete: https.//www.skauting.sk/skauti/pro-
gram/stupne-napredovania/rangersky-horizont/

26 Porov. BEZILLA, J. a kol. Rangersky horizont. Bratisla-
va: Slovensky skauting, 2019, s. 14.

star§Sim Clenom (zvédcsa inStruktorom), ktory sa
v skautingu formuje uz dlhSiu dobu, a tak vie
osobne poradit, ¢o moze byt pre danii osobu
optimalne pri rozvoji. Jej cielom je pomoct na-
ucit’ skauta osobnému rastu, bez d’alSej pomoci
tutora.?” V sucasnosti ma tento program najviac
komplikécii a ocakava svoju revitalizaciu.

Odborky

Je stbor uloh z réznych odvetvi, ktoré ak
skaut splni, moze si na pravy rukdv skautskej
rovnoSaty naSit ndSivku danej odborky. St
rozdelené do jednotlivych vekovych kategorii
a zaroven maju dva stupne. Stupen zeleny, kde
ide o oboznamenie sa s danou oblastou, na
ktora je odborka zamerana. Stupeni Cerveny,
kde ide o hlbsie a odbornejSie poznanie nejake;j
problematiky. V ponuke su odborky ako vcelar,
cukrar, turista ¢i ochranca prirody. Pre starSich
aj Cajickar, ekonom ci Sofér.”®

Vyzvy

V principe st vyzvy velmi podobné ako
odborky, avSak ich plnenie nie je zaloZené na
viacerych bodoch v dlh§om ¢asovom rozmedzi.
Ide casto o kratke no naro¢nejSie aktivity, ktoré
sa zameriavaju na prekonavanie seba samého.
Stavaju ¢loveka do naro¢nych situacii, s ktorymi
sa bezne nestretne a tak je otestovana jeho vy-
trvalost’ a vynaliezavost’. Napriklad vo vyzve
Tri orlie pera musi jednotlivec vydrzat 24
hodin o hlade, 24 hodin ni¢ nehovorit’ a prezit’
sam 24 hodin v prirode. Vo vyzve Vysadok je
skaut autom v noci odvezeny na priblizne 15
kilometrov vzdialené miesto a do rana sa musi
vratit’ do tabora. Tieto dve spomenuté vyzvy sa
plnia prave na spominanom skautskom tabore.

27 Porov. Roverskd cesta. [online] [cit. 2.1.2023] Dostu-
pné na internete: https.//www.skauting.sk/skauti/pro-
gram/stupne-napredovania/roverska-cesta/

28 Porov. Odborky. [online] [cit. 2.1.2023] Dostupné na
internete:  https.//www.skauting.sk/skauti/program/od-
borky/
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Je vsak velkou zodpovednostou taborového
vodcu posudit’, ¢i je zdujemca dostato¢ne pri-
praveny na dant vyzvu. Ak nie, moéze mu ju
zamietnut’ a nepovolit’ jej plnenie.

Pre starSich Clenov st k dispozicii aj mo-
tivané vyzvy ako kvapka krvi, kedy v priebehu
jedného roka musia byt zaznamenané 4 odbery
krvi pre muzov a 3 pri zenach. Nasledne je od-
ber povinné aspon raz do roka obnovit.

Vol'né programové moduly

Ide o novsi dodatok. ,,Do tejto kategorie
sa radia Specifické casti programovej ponuky,
ktoré sa nedaju priamo zaradit' k stupriom
napredovania, vyzvam alebo odborkam. ¥’
Casovo su naro¢nejsie a plnia sa v priemere
okolo jedného roka. Patri tu napriklad modul
NOX, pre ktoré¢ho splnenie je potrebné prespat’
7 noci v siedmych az deviatich mesiacoch na
rozlicnych blizsie urcenych lokalitach.

Vzdelavanie skautov

Aby skauting pontkal ¢o najlepsi program
a dokazal sa prispdsobit’ aktudlnym potrebam,
potrebuju byt vzdelavani aj jeho clenovia.
Slovensky skauting tak ponuka najmi Styri
zakladné skoly (kurzy), ktoré sprostredktivaji
nov¢ a rozsirené pohlady na pracu s mladezou,
vedenie oddielov ¢i zborov. Ponukaju rdzne
typy a triky, teoretické i praktick¢é vedomos-
ti. Zaroven tak ¢lovek nadviaze nové kontak-
ty a mdze zdiel'at’ svoje doterajSie skusenosti.
St aj istou formou motivacie pre d’alSiu pracu
v skautingu, pretoze neformalne vzdelavanie sa
zaklada aj na istych zaZzitkoch ¢i vyletoch. Na-
dobudnuté zrucnosti dokaze vyuzivat’ nie len
v skautingu, ale aj v praktickom Zivote.

29 Volné programové moduly. [online] [cit. 2.1.2023]
Dostupné na internete: https.//www.skauting.sk/skauti/
program/volne-programove-moduly/

Ide o tieto konkrétne kurzy:

1. Radcovsky kurz — sluzi ako priprava ¢lena
pre prijatie funkcie druzinového radcu. Obozna-
muje ho s priebehom druZinovych stretnuti
a ponuka mu tak zékladna formu toho, ako ma
skauting vyzerat’, ¢o sa snazi dosiahnut’ a kde
by mal 'udi nasmerovat’. Ide o kurz pre mladez
star$iu ako 14 rokov.*

2. Liderska rangerska $kola (LRS) — snaZi sa
ucastnika pripravit’ na tvorbu a organizovanie
oddielovych akcii a aktivit pri velkom pocte
'udi, ktoré st naro¢nejSie na organizaciu a ob-
sahuju tak viac moznych rizik, ktoré mézu v ich
priebehu nastat’. Odporaca sa pre mladez starSiu
ako 15 rokov.*!

3. Vodcovska lesné $kola (VLS) — kurz sluzi
pre T'udi, ktori chcu viest oddiely ¢i zbory.
Prevladaju v nej viac teoretické a administrativ-
ne informacie. Je potrebna k funkcii zborovy
vodca. Kurz mozno absolvovat’ od 18 roku zi-
vota.*?

4. Gilwellskd inStruktorskd lesnd Sko-
la — pripravuje adeptov na tie najvysSie a naj-
narocnejSie funkcie v Slovenskom skautingu.
Absolvent moéZe viest' timy roznych kurzov
a vzdelavacich skol. Toto vzdelavanie sa or-
ganizuje raz za tri roky a jeho absolvovanie je
mozné pre l'udi starSich ako 21 rokov.*

Okrem tychto zakladnych §kol skauting
pontuka aj takzvané vol'né programové moduly.
Tie si vie jednotlivec vybrat’ na zaklade vlast-
né¢ho zadujmu podla toho, ¢o konkrétne ho bavi,
napliia a na ¢o by sa chcel osobitne zamerat’. Pre
l'udi, ktori by sa chceli viac zamerat’ na prezitie
a orientaciu v prirode je tu kurz skautskej praxe,

30 Porov. JANOSIKOVA, KNAPIK, P. Vzdeldvanie v Slovens-
kom skautingu. Bratislava: Slovensky skauting, 2017, s. 8.
31 Porov. JANOSIKOVA, KNAPIK, P. Vzdeldvanie v Slovens-
kom skautingu. Bratislava: Slovensky skauting, 2017, s.
22.

32 Porov. BEZILLA, J. a kol. Rangersky horizont. Bratisla-
va: Slovensky skauting, 2019, s. 171.

33 Porov. JANOSIKOVA, KNAPIK, P. Vzdeldvanie v Slovens-
kom skautingu. Bratislava: Slovensky skauting, 2017, s.
58.
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alebo aj kurzy vhodné najmi na téborenie,
ako kurz prvej pomoci, kurz varenia na tdbore
¢i skautské uctovnictvo.** Pre T'udi s hlbSim
duchovnym nastavenim je v ponuke kurz tvorby
duchovnych aktivit.

Vzdelavanie skautov je v Slovenskom skau-
tingu zastreSované Radou pre vzdelavanie
(RpV). Jej hlavnym cielom je teda vzdelavanie
novych skautskych radcov, lidrov, vodcov a ne-
skor aj instruktorov. ,, Vo vzdelavani sleduje up-
latnovanie inovativnych pristupov — intenzivny
tréningovy rezim — a velky doraz kladie na
zazitkovi pedagogiku, zvysovanie kvalifika-
cie veducich, ich motivaciu na dobrovolnicku
cinnost a priestor pre osobny rast — se-
bapoznavanie a objavovanie vlastnych moznos-
ti na uplatnenie sa v skautingu ¢i spolocnos-
ti. ¥ Skautingu sa snazi o vSestranny rozvoj
¢loveka, v Siestich oblastiach rozvoja, prostred-
nictvom Specifickych aktivit a prispdsobeného
programu:

1. Sociadlny rozvoj — vedenie ku toleran-
cii, reSpektu, spravnej komunikdcii s verejno-
stou, spolupraci a timovej praci, sluzbe okoliu,
obcianstvu ¢i ochrane prirody.*

2. Intelektudlny rozvoj — nadobudanie no-
vych poznatkov, spravne zaobchadzanie a spra-
covanie informdcii, tvorivost’ a schopnost’ najst’
si zamestnanie, prispievat’ k spolo¢nému dobru.

3. Citovy rozvoj — pracovanie s citovou
strankou Cloveka, vyjadrovanie citov, spravne
rozliSovanie slobody, lasky, priatel'stva, a rov-
novaha v rozhodnutiach.

4. Rozvoj charakteru — spoznavanie
a upevilovanie identity, motivécia k vlastnej ini-

34 Porov. JANOSIKOVA, KNAPIK, P. Vzdeldvanie v Slovens-
kom skautingu. Bratislava: Slovensky skauting, 2017, s.
68.

35 JANOSIKOVA, KNAPIK, P. Vzdeldvanie v Slovenskom
skautingu. Bratislava: Slovensky skauting, 2017, s. 5.

36 Socidlny rozvoj je potrebné zohladnit na Slovensku
aj v kontexte Rémskeho obyvatelstva. Pre blizSie oboz-
ndmenie sa s danou problematikou porov.: MAJDA, M.;
BESENYEI, P. Rmovia v minulosti a sti¢asnosti. Terezin:
Vysokd Skola aplikovanej psychologie, 2023.

ciative, samostatnosti, mravnosti.

5. Telesny rozvoj — znalost tela a jeho po-
trieb, Sport, hygiena a zdravy zivotny §tyl.*’

6. Duchovny rozvoj — hl'adanie duchovného
rozmeru a pripadné zaclenenie cloveka do tohto
rozmeru, uplatiovanie nabozenskych povinno-
sti.*®

Zaver

Clovek rad poznava, uéi sa nové veci
a nadobuda poznatky. Niekedy len nevie
najst spravnu formu, ktora by vyhovovala
jeho zalubam. V tomto prispevku sme si
predstavili koncept edukécie skautingu, ako
jednu z mozZnosti neformalneho vzdelavania.
Prepracovana Struktira Slovenského skautingu
a moznost vyberu vlastnych zaujmovych
¢innosti dokdzu jej Clenov  dostatocne
motivovat. Pravidelnost a pripravenost’
stretnuti dokazu vStepitt cCloveku nie len
spravne idealy, ale taktiez dosahovat’ potrebné
kognitivne, afektivne a psychomotorické ciele.
Skauting uci ¢loveka prijimat’ nové vedomosti
a zrucnosti, aby ich nasledne zodpovedne
pouzil pre spolo¢né dobro vSetkych I'udi. Verim,
ze informéacie obsiahnuté v tomto ¢lanku mozu
byt inSpirdciou pre mnohych vychovavatel'ov
vol'nocasove] edukdcie ale aj pedagogov
v Skolach, a tak mézu nasledne implementovat’
pozitivne aspekty skautingu pri ich préci.
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Ich freue mich, dass die ,Scientia.
Internationale Wissenschaftliche
Zeitschrift Dortmund” ihren erfolgreichen
Weg fortsetzt und mit dieser neuen
Ausgabe weiterhin wichtige Impulse fiir die
theologische und wissenschaftliche
Diskussion setzt.

Es ist ermutigend zu sehen, wie aktuelle
Fragestellungen in einer verstandlichen und
zugdnglichen Sprache aufgegriffen werden,
um einen Beilrag zu einer lebendigen
Reflexion zu leisten.

Moge diese Zeitschrift weiterhin ein Ort des
Dialogs und der Inspiration sein, um den
theologischen Diskurs fuir die heutige Zeit

relevant zu gestalten.
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